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English as a Second Language

Attached is an article that might be of interest
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Information and talking Points for Red Ribbon Week, compliments DoDEA
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Observations for Provisional and PGP 3 Teachers!!

Please use Outlook to schedule a pre-conference meeting and observation with your supervisor (see attached). All observations need to be done by 30 November 2011.
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In one of the classes I visited students were working on generating questions.  It was surprising to me how challenging a task this is.  In a couple of other classes students were identifying strategies used to figure out meaning…making purposeful connections is an excellent way for students to not only learn, but remember their learning. 








"Know yourself. Don't accept your dog's ( or cat’s) admiration as conclusive evidence that you are wonderful."


Ann Landers
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POINT OF CONTACT

If you have question concerning the Red Ribbon Week, contact
the Area Health Education ISS or Barbara Weigand at barbara.
weigand@hq.dodea.edu. The DoD point of contact for this
commemoration is Captain Kevin Kletle, USN, (703) 693-5230,
Kevin.Klette@osd.mil.





The Red Ribbon Campaign is now the oldest and largest drug prevention
program in the nation reaching millions of young people during Red Rib-
bon Week, October 23rd -October 31st each year.

BACKGROUND

Red Ribbon Week is a national observance in memory of Enrique (Kiki) Camarena, a DEA
agent and former Marine, who gave his life fighting the battle against illegal drugs. Red Ribbon
Week has become a major force for raising awareness and mobilizing communities to combat
alcohol, drug and tobacco abuse. The Department of Defense has officially participated in this
event since 1990, with the aim to reduce drug abuse among its members and their families.
Red Ribbon Week presents a critical opportunity for parents, educators, and communities to
fight the constant battle against drugs by talking with children about the real issues around
drug use and abuse. Red Ribbon Week offers a great opportunity for parents, teachers, educa-
tors, and community organizations to raise awareness of the problem.

CALLTO ACTION

DoDEA schools are encouraged to support Red Ribbon Week by engaging in drug abuse pre-
vention education activities with students, faculty and families around this year’s theme “It’s
Up to Me to be Drug Free”.

This marketing guide has been created from a variety of resourc-
es that are available to schools across the nation plan events to
participate in this national observance.

Note: The inclusion of a link in this guide does not constitute
an official endorsement, guarantee, or approval by DoDEA.
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RED RIBBON WEEK
FACT SHEET

Red Ribbon Week is the Nation’s oldest and largest drug prevention program, reaching mil-
lions of Americans during the last week of October every year. Red Ribbon Week is celebrated
annually October 23-31. By wearing red ribbons and participating in community anti-drug
events, young people pledge to live a drug-free lifestyle and pay tribute to DEA Special Agent
Enrique “Kiki” Camarena.

SPECIAL AGENT KIKI CAMARENA:

Special Agent Camarena was an 11-year DEA veteran assigned to the Guadalajara, Mexico,
office, where he was on the trail of the country’s biggest marijuana and cocaine traffickers. In
1985, he was extremely close to unlocking a multi-billion dollar drug pipeline.

On February 7, 1985, he was kidnapped, tortured, and murdered by Mexican drug traffickers.
His tragic death opened the eyes of many Americans to the dangers of drugs and the interna-
tional scope of the drug trade.

HISTORY OF RED RIBBON WEEK:

Shortly after Kiki’s death, Congressman Duncan Hunter and Kiki’s high school friend Henry
Lozano launched “Camarena Clubs” in Kiki’s hometown of Calexico, California. Hundreds of
club members pledged to lead drug-free lives to honor the sacrifice made by Kiki Camarena.
These pledges were delivered to First Lady Nancy Reagan at a national conference of par-

ents combating youth drug use. Several state parent organizations then called on community
groups to wear red ribbons during the last week of October as a symbol of their drug-free com-
mitment.

The first Red Ribbon Week celebrations were held in La Mirada and Norwalk, California.
In 1988, the National Family Partnership coordinated the first National Red Ribbon Week,
with President and Mrs. Reagan serving as honorary chairpersons.

red Ribbon Weey
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PLANNING RESOURCES

DOWNLOADABLE PLANNING GUIDE
The National Family Partnership, sponsor of the National Red Ribbon Week

Celebration, has created a downloadable planning guide.

RED RIBBON CERTIFIED SCHOOLS

http;//redribbonschools.org/about-us/
Red Ribbon Certified Schools is about achieving academic

excellence thru prevention. This initiative celebrates ef-

dn
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e | fective efforts in the prevention of substance use among

youth. It promotes team building to get parents, educators

e

[n;'ql'fu} : T and students to work together towards creating a drug-free
@ﬁ) America.
PREVENTION PARTNERS

http:;//www.preventionpartners.com/stuff/exercises.cfm

| emCEELIE Prevention Partners offers prevention and awareness activities de-
1 signed for children of all ages to help teachers, students, parents, and
other concerned citizens plan the best Red Ribbon Week campaign.

-

It\l |

PARTNERS FOR A DRUG FREE AMERICA

http;//teenbrain.drugfree.org/tools/powerofdrugs/index.html
Offers parents information and tools in a Parent’s Guide to the Teen Brain, for parents to use to

help their child avoid drugs and alcohol during the critical time of brain development.

“COOL SPOT”

http;//www.thecoolspot.gov/index.asp
An interactive Web site for middle school students about alcohol. It is sponsored by the Na-

tional Institute on Alcohol Abuse and Alcoholism (NTAAA), the nation’s lead agency support-
ing research into the causes, prevention, and treatment of alcohol problems.
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TOOLS CREATED BY THE U.S. DRUG ENFORCEMENT ADMINISTRATION (DEA)
http;//www.getsmartaboutdrugs.com/content/about_red_ribbon_week.html

The U.S. Drug Enforcement Administration (DEA) has created a set of materials to help each
community participate in Red Ribbon Week. Some of the material has been reprinted below
for easy use in including the information in locally developed tools. Please acknowledge the
DEA for use of this material.

HOW TO CELEBRATE
RED RIBBON WEEK

»

»

»

»

The National Family Partnership esti-
mates that more than 80 million people
participate in Red Ribbon events each
year.

Red Ribbon Week educates individu-
als, families, and communities on the
destructive effects of alcohol and drugs
and encourages the adoption of healthy
lifestyle choices.

The campaign is a unified way for com-
munities to take a stand against drugs

and show intolerance for illicit drug use
and the consequences to all Americans.

Wearing a red ribbon during the last
week of October has come to symbol-
ize zero tolerance for alcohol, drug,

»

»

and tobacco use and a commitment to
substance abuse prevention.

Schools, businesses, the faith commu-
nity, media, families, and community
coalitions join together to celebrate Red
Ribbon Week in many ways, such as:
sponsoring essay and poster contests;
organizing drug-free races; decorating
buildings in red; handing out red rib-
bons to customers; holding parades or
community events; and publicizing the
value of a drug-free, healthy lifestyle.

DEA joins with community coalitions
and prevention groups to plan and carry
out Red Ribbon Week activities, ranging
from classroom events to stadium-sized
rallies.

DOWNLOAD A
POSTER ABOUT

KiKi Camarena’s
Life

red Ribbon Weey
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10 WAYS THE COMMUNITY CAN PROMOTE

RED RIBBON WEEK

There are lots of ways to celebrate Red Ribbon Week and every part of your

community can get involved. Here are some ideas.

COMMUNITIES CAN:

»

»

»

»

»

»

Contact your military community lead-
ers about issuing a proclamation declar-
ing Red Ribbon Week in your commu-

nity.

Invite community leaders and officials
to participate in Red Ribbon Week ac-
tivities.

Display a basket of red ribbons in the
reception area of your organization for
visitors to take, along with copies of the
Red Ribbon Week fact sheet.

Display red ribbons on the interior and
exterior surfaces of your building.

Sponsor a special alcohol and drug
abuse prevention and seminar for the
community. Invite a speaker who is an
expert on drug and alcohol prevention
to your organization and invite the com-
munity to attend.

Submit a public service announcement
(PSA) about Red Ribbon Week activities

»

»

»

»

to your local radio station.

Sponsor an in-service educational pro-
gram for your employees and commu-
nity leaders.

Organize drug prevention awareness
fair. Invite local nonprofit organizations
to participate by staffing exhibit booths,
disseminating educational materials, of-
fering free health screenings, and much
more.

Set up and staff an exhibit table at a lo-
cal medical facility, community center,
or shopping center to promote Red Rib-
bon Week and to distribute drug pre-
vention information and materials.

Post fact sheets and Red Ribbon Week
event notices and other materials on
bulletin boards in base/post librar-

ies, clinics/hospitals, chapels, fitness
centers, exchanges and commissaries,
recreation facilities, and other commu-
nity places.
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10 WAYS SCHOOLS CAN PROMOTE

RED RIBBON WEEK

There are lots of ways to celebrate Red Ribbon Week and every part of your

community can get involved. Here are some ideas.

SCHOOLS CAN:

»

»

»

»

»

Wear red ribbons and distribute them
to your friends, family, volunteers, staff,
and employees. In many cases, local
communities will provide them for use
in schools.

Sponsor a Red Ribbon Week activity

(e.g., fun run, bike-a-thon, bookmark,
poster, essay contest, classroom door
decorating contest, etc.).

Incorporate drug prevention facts and
tips in your school-wide announcements
throughout Red Ribbon Week. Create a
website or bulletin board display about
Red Ribbon Week and post it in a high
traffic area of your school.

Have a Red Ribbon Rally with perfor-
mances by local talent or school groups.

Have a school assembly (everyone can
wear red) and invite a military law
enforcement officer to speak about the

»

»

»

»

»

dangers of drug abuse.

Do a drug prevention and refusal skills
skit for your classmates.

Promote Red Ribbon at your school’s
sporting events by handing out red rib-
bons, providing information about Red
Ribbon Week, and have the parents and
students say a drug free pledge.

Sponsor an in-service training on drug
prevention education for school admin-
istrators, teachers, counselors and the
school nurse.

Start a Red Ribbon Club that meets
regularly to promote drug prevention
throughout the year.

Sponsor a health fair and invite health
and safety workers from the community
to set up educational materials for stu-
dents and parents.

red Ribbon Weey
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UNDERSTANDING ALCOHOL: INVESTIGATIONS INTO BIOLOGY AND BEHAVIOR - MIDDLE SCHOOL
http://science.education.nih.gov/supplements/nih3/alcohol/default.htm
provides simulations, videos, and lessons on the pharmaco-

m kinetics of alcohol, the biological and behavioral effects of

alcohol, youth and alcohol, the consequences of alcohol abuse

| [ I and alcoholism. Lessons focus on body type and a person’s
-E‘ i response to alcohol, factors that influence alcohol use and
i'_fl,:,':-—~ W abuse, calculation of blood alcohol concentrations, and more.

Discover how different doses affect the activity of mice. Ex-
perience a simulation of driving while intoxicated. (National
Institutes of Health)

» Teacher’s Guide: Lesson plans and implementation support

» Web Portion of Student Activities: Interactive material for students

THE BRAIN: UNDERSTANDING NEUROBIOLOGY THROUGH THE STUDY OF ADDICTION - HIGH SCHOOL
http://science.education.nih.gov/customers.nsf/HSBrain?OpenForm
helps students discover the fundamentals of neurobiology and how

| drugs change the brain. Among the topics: functions of specific
e e e T v brain areas; anatomy of the neuron; neurotransmission; drug action
- —— on neurons; genetic, behavioral, and environmental influences on
—.... =mme== | (rugaddiction; and addiction as a chronic disease. (National Insti-
gy tute on Drug Abuse, National Institutes of Health)

: H Includes: Free copies of Printed Materials, PDF downloadable
== Teacher’s guide, State Standards Correlation

MIND OVER MATTER: TEACHER’S GUIDE: GRADES 5-9

http;//teens.drugabuse.gov/mom/tg_intro.php

This is the teacher’s guide for the “Mind Over Matter” series. This
exciting neuroscience education series, developed by the National In-
stitute on Drug Abuse (NIDA), a component of the National Institutes
= | of Health, is designed to encourage youngsters in grades 5-9 to learn
EL about the biological effects of drug abuse on the body and the brain.
— There is a printable version of the Mind Over Matter: Teacher’s
Guide is available in PDF format for viewing and/or printing.

e

— e amme ]

| ———p
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SMOKE SCREENERS

http;//www.cdc.gov/tobacco/publications/dvds_videos/smoke_screeners/index.htm

MEDIA SHARP

Smoke Screeners is an educational program that helps teach media
literacy skills to young people. This program improves their ability
to critically analyze the messages they receive about tobacco use
in movies and on television. The program includes a moderator’s
guide and closed captioned video.

http;//www.cdc.gov/tobacco/publications/dvds_videos/mediasharp/index.htm

BRAIN POWER: THE NIDA JUNIOR SCIENTIST PROGRAM

[GRADES K-1]

http;//www.nida.nih.gov/JSP2/JSP.html

Contains five modules designed to examine the effects of
drugs on the brain. This program lays the foundation for
future scientific learning and substance abuse prevention
efforts. Parent newsletters in both English and Spanish

are included.

[GRADES 2-3]

Help the middle- and high-school youth you care about with to-
day’s three Rs—reading, writing, and real life.

Today’s young people are bombarded with persuasive messages
about tobacco and alcohol—messages that make smoking look nor-
mal and drinking look cool. So learning to understand and analyze
these messages from every kind of media outlet is more important
than ever. MediaSharp is an important tool to help middle- and
high-school youth evaluate those messages and make healthy, life-
saving choices. Includes a leader’s guide and modules

http://www.nida.nih.gov/JSP/JSP.html

Contains six modules designed to examine the effects of drugs on the brain. This program
lays the foundation for future scientific learning and substance abuse prevention efforts.
Parent newsletters in both English and Spanish are included.

[GRADES 4-5]

http;//www.nida.nih.gov/JSP3/JSP.html
Contains six modules designed to examine the effects of drugs on the brain. This program

red Ribbon Weey
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lays the foundation for future scientific learning and substance abuse prevention efforts.
Parent newsletters in both English and Spanish are included.

[GRADES 6-9]

http;//www.nida.nih.gov/JSP4/JSP.html

Contains six modules designed to examine the effects of drugs on the brain. This program
lays the foundation for future scientific learning and substance abuse prevention efforts.
Parent newsletters in both English and Spanish are included.

OVER MATTER - COMPLETE SET [GRADES 5-9]
http;//teens.drugabuse.gov/mom/index.php

| e NN S e =

n, =

L B
ALCOHOL AND DRUG

Contains eight magazines. This series encourages students to reject drug
use by helping them understand the effects of drug use on the brain. In
each magazine, Sara Bellum—a budding young science student—takes stu-
dents on a scientific journey to learn about the brain’s complex responses to
specific drugs including hallucinogens, inhalants, marijuana, methamphet-
amine, nicotine, opiates, steroids, and stimulants.

AWARENESS TEACHER RESOURCES

http;//www.teachervision.fen.com/drugs-and-alcohol/teacher-resources/6595.html

Children need to be educated about tobacco, alcohol, and other drugs in
order to make safe decisions. Find lessons and printables to teach your
students about smoking, substance abuse prevention, and health and well-
ness. Utilize these cross-curricular teaching resources on alcohol and drug
awareness to make sure your students get the facts.

ALCOHOL ADDICTION AND ITS EFFECT ON THE BODY
http;//www.thirteen.org/edonline/lessons/alcohol/index.html

THIRTEEN ED ONLINE

In this internet-based lesson, Grade 5-8 students conduct Internet re-
search on alcohol addiction and its effect on the liver, discuss and report
their findings (e.g., via a web page or a powerpoint presentation). (wNet-
Station, a public television station in New York, hosts a web site designed
for K-12 teachers which contains Internet-based lessons for core curricu-
lum topics. Video tapes from the company may be purchased but there
are sufficient links to Internet resources for the unit to stand on its own.
Student and teacher guides are included.)

http;//www.thirteen.org/edonline/lessons/index_sci.html

Original lesson plans developed by Thirteen Ed Online Master Teachers.
Starting with tried-and-true lessons that work in the classroom, Web-savvy
teachers have built Web-based activities that use the rich resources of Thir-
teen/WNET New York and the Internet. Lessons are based upon PBS series
and Web resources.

Rred Ribbon Weey
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TEACHING PACKETS

http //www nida.nih.gov/pubs/Teaching/default.html

» The Brain & the Actions of Cocaine, Opiates, and Marijuana

» The Neurobiology of Drug Addiction

» Understanding Drug Abuse and Addiction: What Science Says

» The Neurobiology of Ecstasy

» Bringing the Power of Science to Bear on Drug Abuse and Addiction

SUBSTANCE ABUSE LESSON PLANS
http:;//www.teach-nology.com/teachers/lesson_plans/health/substance/
Games and lesson plans to teach students about the effects of drugs.

WEB RESOURCES

NIDA FOR TEENS: THE SCIENCE BEHIND DRUG ABUSE
http://teens.drugabuse.gov/index.php
provides teacher guides, videos, quizzes, and games to help teachers in-

TR == tegrate the science behind drug abuse into class activities. Students can

1| read the Sara Bellum Blog to learn about the effects of drugs on the brain
and body, and then join a discussion with scientists, science writers,
public health analysts, and other students. (National Institutes of Health)

Also includes a substance abuse Word of the Day.

GET IT STRAIGHT: THE FACTS ABOUT DRUGS
http://www.justice.gov/dea/pubs/straight/toc.htm
An online prevention book written by kids for kids. It features informa-

tion about controlled substances and intoxicants, and their effects. The
book is helpful as a research tool for classroom assignments, and is also
fun to read and share with friends. There are questions, activities, and

role playing scenarios. (Drug Enforcement Administration, Department
of Justice)

PREVLINE
http://store.samhsa.gov/ home

A national clearinghouse for alcohol and drug information. It offers fact

[ l‘ﬂ sheets, video and audio files, news, research briefs, conference calen-
|.“:?_-r | ¥ dars, funding opportunities, and more. (Department of Health and Hu-
...... man Services)
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DRUG DESCRIPTIONS

http;//www.justice.gov/dea/concern/concern.htm

examines the Controlled Substances Act and provides information on
narcotics, depressants, stimulants, hallucinogens, cannabis, steroids,
clandestine laboratories, inhalants, drug abuse and AIDS, state drug
abuse prevention and treatment programs, and penalties for controlled-
substance related infractions. (Department of Justice)

NIDA GOES TO SCHOOL
http // backtoschool drugabuse.gov/

(]| contains brief guides and research reports on various drugs and the ef-
fects of drug abuse on the body and the brain. It also links to the journal,
“NIDA Notes,” and to five differently-organized NIDA search engines.
(National Institute on Drug Abuse, National Institutes of Health)

SARA’S QUEST

http://www.teens.drugabuse.gov/sarasquest/index.php

Sara’s Quest has been developed for use in schools or in the home for
children to learn about the effects of drugs on their brain and body.

ONLINE VIDEOS AVAILABLE AT:
http;//teens.drugabuse.gov/new_media/video.php
» Marijuana addiction facts for teens video NIDA
» Scientist Ruben Baler Talks about the dangers and conse T e

quences of steroid abuse NIDA
» Nicotine and Tobacco addiction video NIDA
» Teen discussion on drug abuse and addiction NIDA
Life’s Complicated Enough NIDA
» Parent discussion on drug abuse and addiction NIDA
» Prescription Drug Video. Which Drugs Addict? NIDA
» Prescription Drugs. Addiction - Is that like a habit?
» Painkillers: Get back in the Game - use painkillers safely Fd
» You only have one Brain

¥

~

M

>

N
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PROJECT ALERT VIDEOS (COINCIDE WITH AVAILABLE LESSON PLANS)
http;//www.projectalert.com/resources/videos
» Resisting Peer Pressure
» Ecstasy & Meth
» Paul’s Fix =

S Bl ol TIPS FOR PARENTS ON KEEP-

» Steroids 2 11 ING CHILDREN DRUG FREE

» Project Alert Guided |7 EH F 8 = - A Guide presented by the
Tour T EET o | D'epartment of Educa-

» Prescription Drugs : ¢ tion

» Pot, The party crasher Tl . . -

» Clearing the Air oy N R T

» Pot or Not
» Saying No to Drugs

JUST FOR PARENTS & KIDS

TIPS FOR PARENTS ON KEEPING CHILDREN DRUG FREE (PRE-K - 12)
http;//www2.ed.gov/parents/academic/involve/drugfree/index.html
Tells what your children should know about drugs by the time they
reach the third grade, ways to help your child stay drug free in the
middle and junior high school years, and how to ensure that your child’s

school is keeping students drug free.

THE ANTI-DRUG

http;//www.theantidrug.com/

Has tips for parents for preventing drug use by their children. The site offers a brochure, meth-
ods for connecting with children, and suggestions on how you can talk openly and honestly
with your kids about drugs. (The National Youth Anti-Drug Media Campaign, Multiple Agen-
cies)

THE PARTNERSHIP AT DRUG FREE

http;//www.drugfree.org/

Learn how to prevent your child from getting involved with drugs and alcohol. We have the lat-
est information and practical advice to help you keep your child healthy, safe and drug-free.

PARENTS TOLL-FREE HELPLINE
Speak to a Parent Specialist. We’re here to help you
Monday to Friday 10:00 am - 6:00 pm
1-855-DRUGFREE

red Ribbon Weey
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REPORTS AND STUDIES

PREVENTING DRUG USE AMONG CHILDREN AND ADOLESCENTS 2ND ED.

http;//www.drugabuse.gov/Prevention/index.html
A research-based guide for parents, educators and community leaders.

YOUTH IN NINE COUNTRIES

http;//www.cdc.gov/tobacco/youth/report/index.htm

This 2006 report, Tobacco Use Prevention Media Campaigns: Lessons Learned from Youth
in Nine Countries, offers a look at some of the methods used in successful youth tobacco use
prevention campaigns.

NIDA INFOFACTS: HIGH SCHOOL AND YOUTH TRENDS REPORT
http;//www.drugabuse.gov/infofacts/HS Youthtrends.html

MODEL PROGRAMS INCORPORATING EVIDENCE BASED STRATEGIES

CSAP’S MODEL PROGRAMS

http;//www.samhsa.gov

The Center for Substance Abuse Prevention lists model researched based programs with links
to abstracts for each program, including contact personnel. Click “Prevention” and then click
“SAMHSA Model Programs.”

DRUG STRATEGIES

http;//www.drugstrategies.org/index.html

Drug Strategies is a non-profit research institute that promotes more effective approaches to
the nation’s drug problems and supports private and public initiatives that reduce the demand
for drugs through prevention, treatment and law enforcement.

PREVENTIONNET

http://www.preventionnet.com

The focus of PreventionNet is accurate information on prevention programs for which there
is credible scientific evidence of effectiveness. Through the PreventionNet website, informa-
tion concerning the most effective prevention programs currently available is provided in a
brief and straightforward way.

LIFE SKILLS TRAINING

www.lifeskillstraining.com

Life skills Training is a highly rated, recommended and researched substance abuse preven-
tion program today. Rather than just teaching information about a drug this program teaches
students to develop skills so they are less likely to engage in high-risk behaviors. Life Skills is
designed for elementary and junior high school students and has been effective with white

red Ribbon Weey

> TABLE OF CONTENTS €<






middle-class and ethnic-minority students in rural, suburban, and inner-city populations.

PROJECT ALERT

www.projectalert.com

This program is designed for sixth through eighth grade students. The goals of Project
ALERT are to prevent adolescents from beginning to use drugs, and to prevent those who
have already experimented from becoming regular users. Also, to prevent or curb risk factors
demonstrated to predict drug use. It includes Online training, lesson plans, Posters, videos.

PROJECT NORTHLAND

www.hazelden.org

Project Northland is rated an exemplary program by the U.S. Department of Education.

The focus is on prevention of alcohol, tobacco, and other drug use for students in grades six
through eight. The project’s goals are to delay the age when young people begin drinking,
reduce alcohol among young people who have already tried it and limit the number of drug
related problems. Project Northland was effective in changing peer influence to use alcohol,
normative expectations about how many young people drink, and parent-child communica-
tion about the consequences of alcohol use and the reasons for not using alcohol.

DATA & STATISTICS

MONITORING THE FUTURE
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Using What We Know about Language
and Literacy Development for ESL
Students in the Mainstream Classroom

Watts-Taffe and Truscott draw on the latest research in language
learning and ESL to offer guidance to our readers for teaching

second-language learners in integrated settings.
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As of 1990, 14% of the U.S. school-age population lived in

homes where a language other than English was dominant
(National Association for Bilingual Education, 1993 as cited
in Pérez, 1998a). In 80% of the states, the number of non-
native English speakers has increased and is likely to continue
to do so (U.S. Department of Education, 1995). The vast ma-
jority (approximately 85%) of English-as-a-second-language
(ESL) students are educated in the mainstream classroom with
little or no outside support for English-language learning
(Schirmer, Casbon, & Twiss, 1996). However, research indi-
cates that mainstream classroom teachers receive very little in-
formation, education, or support for working with ESL
students (Constantino, 1994; Faltis & Hudelson, 1994; Gar-
cia, Willis, & Harris, 1998). In fact, there is a dearth of re-
search focusing specifically on successful approaches for
monolingual, mainstream teachers (Fitzgerald, 1995).

As teacher educators responsible for providing preservice
and inservice teacher education as well as writing about is-
sues pertinent to teachers, we began this journey in an at-
tempt to educate ourselves. This article touches on what we
have learned about teaching ESL students using an integrated
approach in the mainstream literacy classroom. Our recom-
mendations support the premise that effective instruction
should direct and support the practice and use of English lan-
guage throughout the school day. Embedding language de-
velopment in daily literacy activities would not supplant
current practice but, instead, extend it in order to take ad-
vantage of the powerful influence that purposeful language
use has for all children.

WHAT WE KNOW ABOUT
LITERACY DEVELOPMENT

Research has taught us a great deal about how children be-
come literate. Some of the most powerful lessons we've
learned are these:

 reading, writing, listening, speaking, and thinking
develop in an integrated manner (Au, 1998);

* language and thought are socially constructed
(Vygotsky, 1987);
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* language learning proceeds best when children use
language for meaningful purposes (Au, 1998);

» what constitutes meaningful language use is
influenced by an individual’s prior experience, culture,
motivation, and goals (Delpit, 1995);

* language learning proceeds best when children are
encouraged to take risks, experiment, and make
mistakes (Wells, 1986); and

* modeling and scaffolding are critical to successful
language learning (Roehler & Cantlon, 1997; Wood,
Bruner, & Ross, 1976).

Despite the controversy over whether initial language de-
velopment should be encouraged in the native language, in
English, or both (Fitzgerald, 1995; Garcia & Padilla, 1985;
Weber, 1991; Wong Fillmore & Valadez, 1986), it appears
that these tenets of literacy development hold for both native
English speakers and students learning English as a second
language (Carrasquillo & Rodriguez, 1996; Donato, 1994;
Fitzgerald & Noblit, 1999; Pérez, 1998a).

WHAT WE KNOW ABOUT LANGUAGE
PROFICIENCY AND LITERACY
DEVELOPMENT

For many years, language proficiency was equated with the
ability to communicate effectively in conversation with an-
other person. However, oral language use is only one subset
of proficiency, and oral language use in social situations is yet
a smaller subset. Language proficiency includes both social
and academic language (Cummins, 1994). Often, children
who are competent users of social language are also assumed
to be able to function within the parameters of academic en-
vironments which may require very different language skills.

According to Cummins (1994) social language skills,
which he refers to as basic interpersonal communication skills,
include the language needed to participate in a game on the
playground and to interact with a small group in the cafete-
ria. This type of communication is often informal and is usu-
ally augmented by facial expressions, gestures, and body
language. As such, it is thought of as context-embedded, mean-
ing that it occurs within a communicative event rich with
many language cues that lie beyond the actual spoken words.

Due to the richness of the context, precision in use of vo-
cabulary and standard grammatical features is not required
for successful communication. In addition, social situations
usually allow for multiple attempts at communication aided
by queries, furrowed brows, pointing, and so on because
there is both the necessary time and motivation. The individ-
uals involved in the discourse are engaged by choice and by
the authentic desire to understand and/or be understood.

A second type of language, referred to as cognitive academic
language proficiency, is the type that takes place in many class-
rooms (Cummins, 1994). This type of language differs from
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social language in that it requires receptive and productive
skills that are tied to academic thinking and reasoning (Car-
rasquillo & Rodriguez, 1996). Unlike social language, aca-
demic language is often context-reduced in that gestures, body
language, and facial expressions that could facilitate the com-
munication process are absent or diminished. Further, it is
often the case that academic communication takes place in
limited time frames—sometimes as fleeting as the few sec-
onds it takes for a teacher to ask a question about a science
experiment and surmise, by the apparent lack of response,
that a student does not know the answer. The focus is on con-
tent to be learned not on the language used to teach and learn
that content.

Content-driven teaching, for all students, can result in
teachers and students feeling constantly pressed for time, and
therefore unable to engage in real dialogue about that con-
tent. It can also lead to inauthentic communication where
there is less interest in understanding and being understood
than there is in “covering” the material. Clearly, increasing the
degree to which learning situations are context-rich is an im-
portant way of scaffolding the development of both language
and academic competence among ESL students.

In addition to recognizing the difference between social
language and academic language, and the difference between
context-embedded and context-reduced language use, it is
important to recognize that language proficiency refers to lis-
tening, speaking, reading, and writing and that children vary
in the rate and manner in which they develop proficiency in
each of these areas (Fitzgerald & Noblit, 1999). Contrary to
popular opinion, oral language skills do not always precede
written language skills. Nor is it the case that younger stu-
dents learn English more quickly than older students (Cum-
mins, 1994). However, it is the case that social language skills
develop more rapidly than academic language skills. Re-
search indicates that, while it takes up to two years to develop
social language skills, it takes an average of five to seven years
for students to become proficient in academic language use (Col-
lier, 1995; Cummins, 1994).

WHAT WE KNOW ABOUT
ENTERING A NEW CULTURE

In addition to the challenges involved in learning a new lan-
guage, ESL students are also faced with the challenge of
learning a new culture. The terms acculturation and assimila-
tion are often used to describe processes by which people es-
tablish membership in a new culture—that is, establish
themselves to be like the rest of a group. While acculturation
allows people to become part of a new culture at the same
time as maintaining important aspects of their native culture,
assimilation requires people to choose one cultural group
over another—to discard aspects of native culture and re-
place them with aspects of the new culture, which is often de-
scribed as “mainstream” culture. In a truly multicultural
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classroom and society, acculturation is encouraged over as-
similation (Banks, 1993). For ESL children, the issue of ac-
culturation is acute, especially for recent immigrants. These
children and their families are not only learning a second lan-
guage, they are also learning a second culture—or, more ac-
curately, set of cultures. They seek membership in the culture
of the classroom as well as the larger culture of American
society.

Immigrant children speak of extreme

loneliness, frustration, and fear . ..

Igoa (1995) has studied the emotional and psychological
impacts of entering a new culture on immigrant children in
the U.S. In their own words, immigrant children speak of ex-
treme loneliness, frustration, and fear, all of which are associ-
ated with navigating a world in which everything is new and
nothing is familiar. They describe periods of feeling mentally
and emotionally exhausted during this time when they are
“caught between two cultures,” (Igoa, p. 85) and many stu-
dents go through a period of relative silence until they feel
safe in their new environment. Needless to say, the impor-
tance of teachers’ and peers’ validation and understanding of
the child’s culture cannot be overstated. This can take many
forms, including making home-school connections, allowing
the child to personalize her/his space in the classroom with
items that make her/him feel safe, encouraging the develop-
ment of strong peer relationships, and taking a multicultural
approach to instruction (Igoa, 1995; Pérez, 1998b).

FACILITATING ENGLISH LANGUAGE
LITERACY DEVELOPMENT

Given the interconnectedness of language development and
cognitive development, research in the area of ESL education
suggests that for ESL students, just as for native English
speaking students, English-language learning should take
place in conjunction with the learning of academic content
(Donato, 1994). Therefore, it is neither necessary nor desir-
able to postpone academic instruction until students are pro-
ficient English-language users. After all, as Delpit stated with
regard to the issue of “skills” instruction as it pertains to na-
tive English speakers, “Literacy is not something you can
teach apart from literate behavior. You don't learn to read;
you learn to read something, and you read something be-
cause you want to know something, enjoy a text, or partici-
pate ina group . . . ” (in interview with Teale, 1991, p. 542).

In addition to integrating literacy development with aca-
demic development, English-language learning is enhanced
when students are encouraged to use the skills and strategies
they have in their first language (Jiménez, 1997; Pérez,

1998b; Roberts, 1994). It is neither necessary nor desirable
to pick one language over another. Rather, it is important to
capitalize on the learners first-language knowledge in the de-
velopment of English-language knowledge. Much of the
knowledge students have about the processes of listening,
speaking, reading, and writing in their native languages can
and will transfer to English, making the task of learning En-
glish that much easier. Examples of skills and strategies that
will transfer are: emergent reading skills (e.g., directionality
and book handling), knowledge of text structure, prediction,
setting purposes for reading and writing, comprehension
strategies, and reader self-confidence.

Finally, it is important to remember that English-language
learning is a lifelong process for all of us, even those of us for
whom English is the native language. As Tedick states “In a
way, its unfortunate that the term ELL (English Language
Learner) is being used to describe ESL students because, re-
ally, we're all English-language learners,” (D. Tedick, personal
communication, November 12, 1998).

Given what we know about literacy development, the de-
velopment of English-language proficiency, and the social,
academic, and emotional challenges of entering a new cul-
ture, several instructional practices are recommended for
multilingual classrooms. We have chosen to focus on a few
that reflect a classroom environment where language is
used in meaningful ways and where scaffolding regularly
occurs to help children move from one level of learning to
the next (Truscott & Watts-Taffe, 1998). In addition, we
have selected activities that fit nicely within an integrated lit-
eracy classroom.

Using Language in Meaningful Ways

Using language in meaningful ways involves a focus on the
message encoded in print rather than a focus on the code in
and of itself. It also involves engagement of the learner in a
desire to convey or understand a particular message. In this
section, we will focus on writing and peer discussion groups
as vehicles for meaningful language use.

Writing

Writing is one avenue for meaningful use of language. ESL
learners can often participate in writing activities, even when
their speaking skills are limited (Fitzgerald & Noblit, 1999;
Hudelson, 1984; Urzua, 1987). Further, writing, especially
when combined with other forms of visual expression, can be
a safe haven for students experiencing a silent stage in their
transition to the new culture (Igoa, 1995).

When using writing as part of integrated instruction, it is
important to give second-language learners adequate time to
compose with a focus on the content of the piece rather than
on writing conventions such as spelling and grammar (Little
& Sanders, 1989). Errors can provide feedback to the
teacher, indicating how the learner is progressing in language





acquisition. Encouraging students to substitute the native-
language equivalent for words they do not know, or know
how to spell, during writing activities is also important as it
helps ESL students build their confidence, use what they
know, and focus on meaning in their communication (Fitz-
gerald, 1995; Hudelson, 1984).

We have used this technique with ESL students during
journal writing. When responding to a text (whether given a
prompt or left undirected), second language learners are told
to use words from their first language in place of English
words they don't understand yet, and to concentrate on the
completion of their message. Students then go back to the
writing with the teacher’s help and replace these words with
the correct English equivalents. These revision sessions have
a natural place in an integrated classroom that uses the writ-
ing process, and they provide excellent teachable moments
which can be used to elaborate on knowledge of vocabulary
words (Wilkinson, Courtney, Robertson, & Kushner, 1992).

Peer Discussion Groups

Peer-led discussion naturally evolves during activities such as
literature circles or book clubs (Raphael & Brock, 1993). Dis-
cussion groups provide children with real opportunities to
share stories or books they have read and to use language in
meaningful and purposeful ways (Garcia, 1999). Clearly,
modeling language use in a real context is crucial for ESL stu-
dents. However, opportunities where other children serve as
the models are very important for second-language learners.
These learners hear which words other readers use to de-
scribe some of the same reactions that they themselves may

Opportunities where other children serve
as the models are very important

for second-language learners.

have had to a story. This is particularly important because
children’s reactions to the story may be very different from
the teacher’s. Children also model for one another the condi-
tions under which certain language is used. These inter-
changes are powerful, authentic, and developmentally
appropriate because they are directed by English-speaking
children and based on a shared reading experience. Over
time, as ESL students gradually become more active in peer-
led discussions, they will experience the much-needed com-
plement to multiple models of appropriate language
use—that is, multiple attempts at using the language them-
selves (Cummins, 1994).

All children, including native English speakers, benefit
from participating in discussions that are mediated by the
teacher in order to provide a model for peer-led discussions.
Discussions involving the teacher, or modeled by the teacher
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in association with others, can include demonstrations of ap-
propriate social conventions, such as turn-taking; appropriate
linguistic conventions, such as building on another members
viewpoint, challenging another member’s viewpoint, or help-
ing a member clarify her/his viewpoint; and ways of main-
taining the thematic focus of the discussion. Discussions of
this type are sometimes referred to as “instructional conver-
sations” and are very effective for second-language learners
(Goldenberg, 1992; Pérez, 1996).

SCAFFOLDING INSTRUCTION

Scaffolds are thoughtful ways of assisting students in experi-
encing successful task completion. Here, we discuss ways of
scaffolding the development of language as it relates to liter-
acy instruction. Based on the early work of Bruner (Wood,
Bruner, & Ross, 1976) and Vygotsky (1987), scaffolds should
be contextual, social, and temporary frameworks that build
on acknowledged student strengths. Scaffolds used to sup-
port successful learning need to be designed with a specific
situation or literacy event in mind. Such planning includes
what students are to learn, how they will go about learning it,
and ways to make the process successful. Using the social el-
ements of learning, in the form of activities designed for small
groups or pairs, proves to be advantageous and is a natural
part of the scaffolding process. Even though scaffolds may
take time to set up, they are worth it in the long run. Even-
tually, the amount of support needed lessens and, soon,
scaffolds are no longer necessary. Scaffolding may occur
spontaneously, as in elaborating on a vocabulary word using
a frame of reference familiar to students. Scaffolding also may
be planned, as in using a specially designed, graphic orga-
nizer during a cooperative learning exercise. We will now
focus on three areas where teachers could easily use scaffolds
to help ESL children learn language during integrated in-
struction: background knowledge, vocabulary development,
and communication.

Background Knowledge

As previously discussed, second-language learners bring to
the reading event numerous experiences that facilitate the
construction of meaning. Reves (1993) reminds us that ESL
students have background knowledge related to three areas:
content (topic schema), language (linguistic schema) and
text structure and organization (text schema). In learning a
first language, ESL students develop a strong schemata of
language-based elements that parallel aspects of English. At
the same time, teachers should be aware that there are differ-
ent ways of knowing that are culturally bound. Care should
be taken not to reject answers that appear on the surface to
be incorrect. Instead, teachers must find out what the stu-
dents thinking has been and how she/he arrived at her/his
answer. Teachers can take advantage of students’ existing lit-
eracy frameworks, as well as their rich cultural backgrounds,
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to provide instructional scaffolds for integrated learning
(Cummins, 1994; Fitzgerald, 1995; Schirmer, Casbon, &
Twiss, 1996).

Care should be taken not to reject answers

that appear on the surface to be incorrect.

Activating background knowledge is now a widely prac-
ticed prereading activity in integrated classrooms. However,
this is particularly important for second-language learners
because of cultural differences that may affect conceptual un-
derstanding. Making sure students think about what they
know on a topic of study before new learning takes place is
also important because it helps ESL students integrate new
information into existing conceptual frameworks, which in
turn, facilitates long-term memory and the transfer of infor-
mation to new contexts. Several methods of activating back-
ground knowledge have been found to be effective for
second-language learners, including the language experience
approach (Hudelson, 1985), graphic organizers (Flatley &
Rutland, 1986; Reves, 1993), and cooperative learning (Gar-
cia, 1999).

Vocabulary Development

Teachers often remark that vocabulary is their main concern
for ESL learners during instruction. Because vocabulary is
linked to the way information is stored in memory, and be-
cause it is the means by which students express their think-
ing, vocabulary development is crucial for helping
second-language learners interact with text. Elements of ef-
fective vocabulary instruction that appear universal include
an emphasis on providing both definitional and contextual
information about key words, elaborating on word meanings
during teacher-led discussions, and providing opportunities
for students to actively elaborate on word meanings them-
selves (Garcia, 1992; Stahl, 1985; Tikunoff, 1985).

It is also vitally important to distinguish between instruc-
tion involving a new word for a known concept and in-
struction involving a new word for a new concept and to
devote the necessary instructional time to concept develop-
ment. For new words representing known concepts, it is
useful to encourage students to integrate the English words
for known parallel concepts (e.g. provide places on vocab-
ulary webs where students can add what the concept is
called in their first language) into the discussion. In devel-
oping new concepts, it is useful to provide examples and
non-examples, incorporate drama and visual representa-
tions, and provide multiple encounters with the concept
over time (Blachowicz & Fisher, 1997). Finally, idiomatic
expressions are very confusing for second-language learners.
They should be used sparingly and, when they are, with an

explanation of their meaning. Idiomatic expressions that ap-
pear in texts will require explanation and discussion to facil-
itate comprehension.

Communication

Communicative interactions that promote language acquisi-
tion require the classroom to be perceived as a community
where individual identities are recognized and risk taking is
encouraged. Little and Sanders (1989) refer to this as “coop-
erative transaction” (p. 278). Teachers can encourage such
transactions by having children use each others names dur-
ing discussions, providing cooperative learning activities,
and fostering sharing using a circle formation. Teachers can
also build a sense of community by encouraging joint or col-
laborative responses and exhibiting the attitude that all chil-
dren in the classroom are academically able (Schirmer,
Casbon, & Twiss, 1996; Tikunoff, 1985).

Clarity during instruction is an important aspect of com-
munication for language development. It is helpful to ESL
students when teachers and peers speak clearly and when
classroom rules and directions are articulated in writing
(preferably with accompanying pictures or symbols) as well
as articulated orally, and also modelled. Structured classroom
routines and clear expectations for success are equally im-
portant for second-language learners (Delpit, 1995; Little &
Sanders, 1989). Post everything you can in your room and
use exemplary manuscript printing whenever possible.

Daily read-alouds are also a valuable practice across the
grade levels. Teachers can take advantage of these excellent
modeling opportunities by using both verbal and nonverbal
cues to help ESL students understand and participate fully
(Hough, Nurss, & Enright, 1986). During read-alouds,
teachers can pause to indicate a change in events, use exag-
gerated intonation to emphasize key concepts, and change
the pitch or volume to stress certain aspects of the story or
develop a sense of character. Teachers can also point to illus-
trations and use facial expressions and gestures to accom-
pany actions in the story.

CONCLUSION

Multilingual classrooms offer rich opportunities to extend
and expand upon what we already know about literacy de-
velopment to ensure that ESL students receive the same op-
portunities for linguistic and cognitive growth as do native
English-speaking students. In this article, we have attempted
to discuss educational characteristics that are unique to ESL
students as well as characteristics that are shared among all
students. Specifically, we have focused on writing, discus-
sion, and scaffolding in the areas of background knowledge,
vocabulary, and communication, and have stressed their im-
portance to the literacy development of ESL students.

We continue to see truth in the statement that “good in-
struction is good instruction.” At the same time, we are aware





that good instruction happens as a result of conscious plan-
ning and reflection. Strong discussions, vocabulary instruc-
tion, and scaffolding, for example, are not widely observed in
elementary school classrooms, despite the fact that they are
strongly advocated in the literature (Goldenberg, 1992; Tru-
scott & Watts-Taffe, 1998; Watts, 1995). So, while to some
degree, meeting the needs of ESL students may be “business
as usual,” we find ourselves continually challenged to exam-
ine our “usual business.” In so doing, we have developed a
brief questionnaire (see Appendix A) designed to promote
self-reflection on the degree to which classroom instruction is
effective for ESL students. We hope it provides food for
thought and, when appropriate, the impetus for change. ®

References

Au, K. H. (1998). Social constructivism and the school literacy
learning of students of diverse backgrounds. Journal of Liter-
acy Research, 30, 297-319.

Banks, J. A. (1993). Approaches to multicultural curriculum
reform. In J. A. Banks & C. A. McGee Banks (Eds.), Multicul-
tural education: Issues and perspectives (2nd ed.)

(pp- 195-214). Needham Heights, MA: Allyn & Bacon.

Blachowicz, C., & Fisher, P. (1996). Teaching vocabulary in all
classrooms. Englewood Cliffs, NJ: Prentice Hall.

Carrasquillo, A. L., & Rodriguez, V. (1996). Language minority stu-
dents in the mainstream classroom. Avon, England: Multilingual
Matters Ltd.

Constantino, R. (1994). A study concerning instruction of ESL
students comparing all-English classroom teacher knowledge
and English-as-a-second language teacher knowledge. The
Journal of Education Issues of Language Minority Students, 13,
37-57.

Cummins, J. (1994). The acquisition of English as a second
language. In K. Spangenberg-Urbschat & R. Pritchard
(Eds.), Kids come in all languages: Reading instruction for ESL
students, pp. 36—-62. Newark, DE: International Reading
Association.

Collier, V. P. (1995). Acquiring a second language for school.
Directions in Language Education, National Clearinghouse for
Bilingual Education, 1(4), 1-10.

Delpit, L. D. (1995). Other people’s children: Cultural conflict in the
classroom. New York: The New Press.

Donato, R. (1994). Collective scaffolding in second language learn-
ing. In J. P Lantolf & G. Appel (Eds.), Vygotskian approaches to
second language research (pp. 33-56). Norwood, NJ: Ablex.

Faltis, C., & Hudelson, S. (1994). Learning English as an additional
language in K-12 schools. TESOL Quarterly, 28, 457-468.

Fitzgerald, J., & Noblit, G. W. (1999). About hopes, aspirations,
and uncertainty: First-grade English-language learners’ emer-
gent reading. Journal of Literacy Research, 31, 133-182.

Fitzgerald, J. (1995). English-as-a-second-language reading in-
struction in the United States: A research review. Journal of
Reading Behavior; 27, 115-152.

FOCUS ON RESEARCH

Flatley, J. K., & Rutland, A. D. (1986). Using wordless picture
books to teach linguistically/culturally diverse students. The
Reading Teacher, 40, 276-281.

Garcia, E. (1999). Student cultural diversity: Understanding and
meeting the challenge (2nd ed.). New York: Houghton Mifflin.

Garcia, E. E. (1992). The education of linguistically and culturally di-
verse students: Effective instructional practices. Santa Cruz, CA:
National Center for Research on Cultural Diversity and Sec-
ond Language Learning.

Garcia, E. E., & Padilla, R. V. (Eds.). (1985). Advances in bilingual
education research. Tucson, AZ: University of Arizona Press.

Garcia, G. E., Willis, A. 1., & Harris, V. J. (1998). Appropriating
and creating space for difference in literacy research. Journal of
Literacy Research, 30, 181-186.

Goldenberg, C. (1992). Instructional conversations: Promoting
comprehension through discussion. The Reading Teacher, 46,
316-326.

Hough, R. A., Nurss, J. R., & Enright, D. S. (1986). Story reading
with limited English speaking children in the regular class-
room. The Reading Teacher, 39, 510-514.

Hudelson, S. (1984). Kan yu ret an rayt en Inglés: Children be-
come literate in English as a second language. TESOL
Quarterly, 18, 221-238.

Igoa, C. (1995). The inner world of the immigrant child. New York:
St. Martin’s Press.

Jiménez, R. T. (1997). The strategic reading abilities and potential
of five low-literacy Latina/o readers in middle school. Reading
Research Quarterly, 32, 224-243.

Little, G., & Sanders, S. (1989). Classroom community: A prereq-
uisite for communication. Foreign Language Annals, 22,
277-281.

Pérez, B. (1998a). Literacy, diversity, and programmatic responses.
In B. Pérez (Ed.), Sociocultural contexts of language and literacy
(pp. 3-20). Mahwah, NJ: Lawrence Erlbaum.

Pérez, B. (1998b). Creating a classroom community for literacy. In
B. Pérez (Ed.), Sociocultural contexts of language and literacy
(pp. 277-302). Mahwah, NJ: Lawrence Erlbaum.

Pérez, B. (1996). Instructional conversations as opportunities for
English language acquisition for culturally and linguistically
diverse students. Language Arts, 73, 173-181.

Raphael, T. E., & Brock, C. H. (1993). Mei: Learning the literacy
culture in an urban elementary school. In D. Leu & C. Kinzer
(Eds.), Examining central issues in literacy research, theory, and
practice (pp. 179-188). Chicago: National Reading Council.

Reves, T. (1993). What makes a good foreign language reader?
English Teachers’ Journal (Israel), 46, 51-58.

Roberts, C. A. (1994). Transferring literacy skills from L1 to L2:
From theory to practice. Journal of Educational Issues of Lan-
guage Minority Students, 13, 209-221.

Roehler, L. R., & Cantlon, D. J. (1997). Scaffolding: A powerful
tool in social constructivist classrooms. In K. Hogan &

M. Pressley (Eds.), Scaffolding student learning: Instructional
approaches and issues (pp. 6—-42). Cambridge, MA: Brookline
Books.





LANGUAGE ARTS, VOL. 77, NO. 3, JANUARY 2000

Schirmer, B. R., Casbon, J., & Twiss, L. L. (1996). Innovative liter-
acy practices for ESL learners. The Reading Teacher, 49,
412-414.

Stahl, S. (1985). To teach a word well: A framework for vocabu-
lary instruction. Reading World, 24(3), 16-27.

Teale, W. H. (1991). A conversation with Lisa Delpit. Language
Arts, 68, 541-547.

Tikunoff, W. J. (1985). Applying significant bilingual instructional
features in the classroom. Rosslyn, VA: National Clearinghouse
for Bilingual Education.

Truscott, D. M., & Watts-Taffe, S. M. (1998). Literacy instruction
for second-language learners: A study of best practices. In T.
Shanahan & E Rodriguez-Brown (Eds .), National Reading
Conference Yearbook Forty-Seven (pp. 242-252). Chicago: Na-
tional Reading Council.

Urzua, C. (1987). “You stopped too soon”: Second-language chil-
dren composing and revising. TESOL Quarterly, 21, 279-304.

U.S. Department of Education. (1995). The condition of education:
1995. Washington, D.C.

Vygotsky, L. S. (1987). The collected works of L. S. Vygotsky: Volume
L. Problems of general psychology. R. W. Rieber & A. S. Carton,
Eds.; N. Minick, Trans. New York: Plenum.

Watts, S. M. (1995). Vocabulary instruction during reading
lessons in six classrooms. Journal of Reading Behaviot, 27,
399-424.

Wells, G. (1986). The meaning makers: Children learning language
and using language to learn. Portsmouth, NH: Heinemann.
Weber, R. (1991). Linguistic diversity and reading in American so-
ciety. In R. Barr, M. Kamil, P Mosenthal, & P. D. Pearson
(Eds.), Handbook of reading research—Volume II (pp. 97-119).

New York: Longman.

Wilkinson, C. Y., Courtney, R. P, & Kushner, M. 1. (1992). Pro-
moting language development through the Graves writing
workshop. The Bilingual Special Education Perspective, 6 (1),
3-6.

Wong Fillmore, L., & Valadez, C. (1986). Teaching bilingual
learners. In M. C. Wittrock (Ed.), Handbook on research on
teaching (pp. 648-685). New York: Macmillan.

Wood, D., Bruner, J. S., & Ross, G. (1976). The role of tutoring in
problem-solving. Journal of Child Psychology and Psychiatry, 17,
89-100.

Susan Watts-Taffe is an Associate Professor in the Department of
Curriculum & Instruction at the University of Minnesota. She teaches
literacy courses for preservice and inservice teachers.

Diane M. Truscott is an Associate Professor at Buffalo State College
(SUNY). She teaches reading and language arts courses in the
Department of Elementary Education and Reading.





FOCUS ON RESEARCH

APPENDIX A

A QUESTIONNAIRE TO SUPPORT THE DEVELOPMENT
OF TEACHERS WORKING IN LINGUISTICALLY DIVERSE SETTINGS

TEACHER’S NAME:

DATE:

Effective Literacy Practices for Second-Language Learners

Using Language Purposefully to Make NMeaning

___yes ____no ____ sometimes Do I provide opportunities for students to work together in mixed groups?

____yes _____no __ sometimes While working together, do students discuss assignments?

___yes ____no ___ sometimes Do assignments have clear purposes given beforehand?

____yes ____no ___ sometimes Is comprehension the goal of the work students do?

___yes _____no ____ sometimes Do I emphasize the context of the written materials?

____yes ____no ___ sometimes Do [ encourage students to read at their reading level (not their oral proficiency
level)?

___yes ___no ____ sometimes Do [ teach comprehension strategies?

Supporting Communication in Your Classroom

____yes _____no ___ sometimes Do [ encourage joint or cooperative student responses during instruction?
____yes ____no ___ sometimes Do I speak clearly, provide plenty of wait time, and give clear directions?
___yes ____no ___ sometimes While reading, do I pause or use exaggerated intonation to make a point?
___ yes ____no ___ sometimes While reading, do I use facial expressions and gestures, or point to illustrations?
___yes ____no ___ sometimes Do [ encourage students to substitute their native language for unknown

English words (orally or in writing)?

____yes ____no ___ sometimes Are the classroom rules and expectations for success and participation clearly
stated?

___yes ____no ___ sometimes Are classroom patterns and routines structured so that they are predictable?

____yes ____no ___ sometimes Do I let students know that I think they are able to do well?

___yes _____no ____ sometimes Do I use visual approaches to instruction (e.g. tables, charts, demonstrations)?

Supporting Instruction in Your Classroom

___yes ____no ___ sometimes Do I activate/build what students know on the topic they are learning?
____yes _____no ___ sometimes Do I activate/build students” knowledge about textbooks?

___yes ____no ___ sometimes Do I use elements of the minority culture to widen students’ perspective?
____yes ____no ___ sometimes Do I show interest in and respect for diverse cultures?

___yes ____no ___ sometimes Am T aware of prerequisite concepts needed for learning?

___yes ____no ___ sometimes Do I present concepts in different ways?

___yes _____no ____ sometimes Do I use oral reading?

____yes _____no ___ sometimes Do students have chances to discuss and elaborate new word meanings?

yes no sometimes Do I avoid idioms and other figurative language during teaching?
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Pre-Observation Conference

EDUCATOR’S NAME:

GRADE/SUBJECT: 


TIME AND DATE OF OBSERVATION:


1. List the standards and learner objectives for the lesson: 


2. How will you measure the student’s progress toward achieving the stated learner objective? 


3. Briefly describe the content of the lesson and major activities in which the student will be involved.


4. Identify any unique or special characteristics of your class, which you would like the supervisor to be aware of in advance.


5. List any particular teaching strategies on which you wish to have feedback. 
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POINT OF CONTACT

If you have question concerning the Red Ribbon Week, contact
the Area Health Education ISS or Barbara Weigand at barbara.
weigand@hq.dodea.edu. The DoD point of contact for this
commemoration is Captain Kevin Kletle, USN, (703) 693-5230,
Kevin.Klette@osd.mil.





The Red Ribbon Campaign is now the oldest and largest drug prevention
program in the nation reaching millions of young people during Red Rib-
bon Week, October 23rd -October 31st each year.

BACKGROUND

Red Ribbon Week is a national observance in memory of Enrique (Kiki) Camarena, a DEA
agent and former Marine, who gave his life fighting the battle against illegal drugs. Red Ribbon
Week has become a major force for raising awareness and mobilizing communities to combat
alcohol, drug and tobacco abuse. The Department of Defense has officially participated in this
event since 1990, with the aim to reduce drug abuse among its members and their families.
Red Ribbon Week presents a critical opportunity for parents, educators, and communities to
fight the constant battle against drugs by talking with children about the real issues around
drug use and abuse. Red Ribbon Week offers a great opportunity for parents, teachers, educa-
tors, and community organizations to raise awareness of the problem.

CALLTO ACTION

DoDEA schools are encouraged to support Red Ribbon Week by engaging in drug abuse pre-
vention education activities with students, faculty and families around this year’s theme “It’s
Up to Me to be Drug Free”.

This marketing guide has been created from a variety of resourc-
es that are available to schools across the nation plan events to
participate in this national observance.

Note: The inclusion of a link in this guide does not constitute
an official endorsement, guarantee, or approval by DoDEA.

>> TABLE OF CONTENTS €<






RED RIBBON WEEK
FACT SHEET

Red Ribbon Week is the Nation’s oldest and largest drug prevention program, reaching mil-
lions of Americans during the last week of October every year. Red Ribbon Week is celebrated
annually October 23-31. By wearing red ribbons and participating in community anti-drug
events, young people pledge to live a drug-free lifestyle and pay tribute to DEA Special Agent
Enrique “Kiki” Camarena.

SPECIAL AGENT KIKI CAMARENA:

Special Agent Camarena was an 11-year DEA veteran assigned to the Guadalajara, Mexico,
office, where he was on the trail of the country’s biggest marijuana and cocaine traffickers. In
1985, he was extremely close to unlocking a multi-billion dollar drug pipeline.

On February 7, 1985, he was kidnapped, tortured, and murdered by Mexican drug traffickers.
His tragic death opened the eyes of many Americans to the dangers of drugs and the interna-
tional scope of the drug trade.

HISTORY OF RED RIBBON WEEK:

Shortly after Kiki’s death, Congressman Duncan Hunter and Kiki’s high school friend Henry
Lozano launched “Camarena Clubs” in Kiki’s hometown of Calexico, California. Hundreds of
club members pledged to lead drug-free lives to honor the sacrifice made by Kiki Camarena.
These pledges were delivered to First Lady Nancy Reagan at a national conference of par-

ents combating youth drug use. Several state parent organizations then called on community
groups to wear red ribbons during the last week of October as a symbol of their drug-free com-
mitment.

The first Red Ribbon Week celebrations were held in La Mirada and Norwalk, California.
In 1988, the National Family Partnership coordinated the first National Red Ribbon Week,
with President and Mrs. Reagan serving as honorary chairpersons.

red Ribbon Wegy
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PLANNING RESOURCES

DOWNLOADABLE PLANNING GUIDE
Red Ribhon

The National Family Partnership, sponsor of the National Red Ribbon Week
Celebration, has created a downloadable planning guide.

RED RIBBON CERTIFIED SCHOOLS

http://redribbonschools.org/about-us/

Red Ribbon Certified Schools is about achieving academic
excellence thru prevention. This initiative celebrates ef-
fective efforts in the prevention of substance use among
youth. It promotes team building to get parents, educators

ae8 Ribbo, A
Vg A
s N
Hified 5
aBOL ROES _ CERTIFIGATION

2011 Red Ribbon Campaig:

s UPto

(?li"UG and students to work together towards creating a drug-free
DRUG), :

\QE,V America.

PREVENTION PARTNERS

http://www.preventionpartners.com/stuf}/exercises.cfm
Prevention Partners offers prevention and awareness activities de-

Parmers TOGETHER

S signed for children of all ages to help teachers, students, parents, and

-

other concerned citizens plan the best Red Ribbon Week campaign.

PARTNERS FOR A DRUG FREE AMERICA

http;//teenbrain.drugfree.org/tools/powerofdrugs/index.html

Offers parents information and tools in a Parent’s Guide to the Teen Brain, for parents to use to
help their child avoid drugs and alcohol during the critical time of brain development.

“cooL spoT”

http;//www.thecoolspot.gov/index.asp

An interactive Web site for middle school students about alcohol. It is sponsored by the Na-
tional Institute on Alcohol Abuse and Alcoholism (NIAAA), the nation’s lead agency support-
ing research into the causes, prevention, and treatment of alcohol problems.

red Ribbon Wegy

>> TABLE OF CONTENTS €<




http://redribbonschools.org/about-us/

http://www.preventionpartners.com/stuff/exercises.cfm

http://www.preventionpartners.com/stuff/exercises.cfm

http://redribbonschools.org

http://www.nfp.org/userfiles/PlanningGuide-NFP_2011.pdf



TOOLS CREATED BY THE U.S. DRUG ENFORCEMENT ADMINISTRATION (DEA)
http;//www.getsmartaboutdrugs.com/content/about_red_ribbon_week.html

The U.S. Drug Enforcement Administration (DEA) has created a set of materials to help each
community participate in Red Ribbon Week. Some of the material has been reprinted below

for easy use in including the information in locally developed tools. Please acknowledge the
DEA for use of this material.

HOW TO CELEBRATE
RED RIBBON WEEK

»

»

»

»

The National Family Partnership esti-
mates that more than 80 million people
participate in Red Ribbon events each
year.

Red Ribbon Week educates individu-
als, families, and communities on the
destructive effects of alcohol and drugs
and encourages the adoption of healthy
lifestyle choices.

The campaign is a unified way for com-
munities to take a stand against drugs

and show intolerance for illicit drug use
and the consequences to all Americans.

Wearing a red ribbon during the last
week of October has come to symbol-
ize zero tolerance for alcohol, drug,

»

»

and tobacco use and a commitment to
substance abuse prevention.

Schools, businesses, the faith commu-
nity, media, families, and community
coalitions join together to celebrate Red
Ribbon Week in many ways, such as:
sponsoring essay and poster contests;
organizing drug-free races; decorating
buildings in red; handing out red rib-
bons to customers; holding parades or
community events; and publicizing the
value of a drug-free, healthy lifestyle.

DEA joins with community coalitions
and prevention groups to plan and carry
out Red Ribbon Week activities, ranging
from classroom events to stadium-sized
rallies.

DOWNLOAD A
POSTER ABOUT

KiKi Camarena’s
Life

red Ribbon Wegy
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10 WAYS THE COMMUNITY CAN PROMOTE

RED RIBBON WEEK

There are lots of ways to celebrate Red Ribbon Week and every part of your

community can get involved. Here are some ideas.

COMMUNITIES CAN:

»

»

»

»

»

»

Contact your military community lead-
ers about issuing a proclamation declar-
ing Red Ribbon Week in your commu-

nity.

Invite community leaders and officials
to participate in Red Ribbon Week ac-
tivities.

Display a basket of red ribbons in the
reception area of your organization for
visitors to take, along with copies of the
Red Ribbon Week fact sheet.

Display red ribbons on the interior and
exterior surfaces of your building.

Sponsor a special alcohol and drug
abuse prevention and seminar for the
community. Invite a speaker who is an
expert on drug and alcohol prevention
to your organization and invite the com-
munity to attend.

Submit a public service announcement
(PSA) about Red Ribbon Week activities

»

»

»

»

to your local radio station.

Sponsor an in-service educational pro-
gram for your employees and commu-
nity leaders.

Organize drug prevention awareness
fair. Invite local nonprofit organizations
to participate by staffing exhibit booths,
disseminating educational materials, of-
fering free health screenings, and much
more.

Set up and staff an exhibit table at a lo-
cal medical facility, community center,
or shopping center to promote Red Rib-
bon Week and to distribute drug pre-
vention information and materials.

Post fact sheets and Red Ribbon Week
event notices and other materials on
bulletin boards in base/post librar-

ies, clinics/hospitals, chapels, fitness
centers, exchanges and commissaries,
recreation facilities, and other commu-
nity places.

red Ribbon Wegy
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10 WAYS SCHOOLS CAN PROMOTE

RED RIBBON WEEK

There are lots of ways to celebrate Red Ribbon Week and every part of your

community can get involved. Here are some ideas.

SCHOOLS CAN:

»

»

»

»

»

Wear red ribbons and distribute them
to your friends, family, volunteers, staff,
and employees. In many cases, local
communities will provide them for use
in schools.

Sponsor a Red Ribbon Week activity

(e.g., fun run, bike-a-thon, bookmark,
poster, essay contest, classroom door
decorating contest, etc.).

Incorporate drug prevention facts and
tips in your school-wide announcements
throughout Red Ribbon Week. Create a
website or bulletin board display about
Red Ribbon Week and post it in a high
traffic area of your school.

Have a Red Ribbon Rally with perfor-
mances by local talent or school groups.

Have a school assembly (everyone can
wear red) and invite a military law
enforcement officer to speak about the

»

»

»

»

»

dangers of drug abuse.

Do a drug prevention and refusal skills
skit for your classmates.

Promote Red Ribbon at your school’s
sporting events by handing out red rib-
bons, providing information about Red
Ribbon Week, and have the parents and
students say a drug free pledge.

Sponsor an in-service training on drug
prevention education for school admin-
istrators, teachers, counselors and the
school nurse.

Start a Red Ribbon Club that meets
regularly to promote drug prevention
throughout the year.

Sponsor a health fair and invite health
and safety workers from the community
to set up educational materials for stu-
dents and parents.
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UNDERSTANDING ALCOHOL: INVESTIGATIONS INTO BIOLOGY AND BEHAVIOR - MIDDLE SCHOOL
http://science.education.nih.gov/supplements/nih3/alcohol/default.htm
provides simulations, videos, and lessons on the pharmaco-

[ R ——— kinetics of alcohol, the biological and behavioral effects of
Understanding Alcohol:

o mestigaton no Biology and Behavior alcohol, youth and alcohol, the consequences of alcohol abuse
and alcoholism. Lessons focus on body type and a person’s
response to alcohol, factors that influence alcohol use and

abuse, calculation of blood alcohol concentrations, and more.

Discover how different doses affect the activity of mice. Ex-

perience a simulation of driving while intoxicated. (National
Institutes of Health)

» Teacher’s Guide: Lesson plans and implementation support

» Web Portion of Student Activities: Interactive material for students

THE BRAIN: UNDERSTANDING NEUROBIOLOGY THROUGH THE STUDY OF ADDICTION - HIGH SCHOOL
http;//science.education.nih.gov/customers.nsf/HSBrain?OpenForm
helps students discover the fundamentals of neurobiology and how

drugs change the brain. Among the topics: functions of specific
brain areas; anatomy of the neuron; neurotransmission; drug action
on neurons; genetic, behavioral, and environmental influences on

drug addiction; and addiction as a chronic disease. (National Insti-
tute on Drug Abuse, National Institutes of Health)

Includes: Free copies of Printed Materials, PDF downloadable
Teacher’s guide, State Standards Correlation

MIND OVER MATTER: TEACHER’S GUIDE: GRADES 5-9

http;//teens.drugabuse.gov/mom/tg_intro.php

This is the teacher’s guide for the “Mind Over Matter” series. This
exciting neuroscience education series, developed by the National In-
stitute on Drug Abuse (NIDA), a component of the National Institutes
of Health, is designed to encourage youngsters in grades 5-9 to learn
about the biological effects of drug abuse on the body and the brain.
There is a printable version of the Mind Over Matter: Teacher’s
Guide is available in PDF format for viewing and/or printing.

red Ribbon Wegy
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SMOKE SCREENERS

http;//www.cdc.gov/tobacco/publications/dvds_videos/smoke_screeners/index.htm
Smoke Screeners is an educational program that helps teach media

literacy skills to young people. This program improves their ability

to critically analyze the messages they receive about tobacco use
in movies and on television. The program includes a moderator’s
guide and closed captioned video.

MEDIA SHARP

http;//www.cdc.gov/tobacco/publications/dvds_videos/mediasharp/index.htm

Help the middle- and high-school youth you care about with to-
day’s three Rs—reading, writing, and real life.

Today’s young people are bombarded with persuasive messages
about tobacco and alcohol—messages that make smoking look nor-
mal and drinking look cool. So learning to understand and analyze
these messages from every kind of media outlet is more important
than ever. MediaSharp is an important tool to help middle- and
high-school youth evaluate those messages and make healthy, life-
saving choices. Includes a leader’s guide and modules

BRAIN POWER: THE NIDA JUNIOR SCIENTIST PROGRAM

[GRADES K-1]

http;//www.nida.nih.gov/JSP2/JSP.html

Contains five modules designed to examine the effects of
drugs on the brain. This program lays the foundation for
future scientific learning and substance abuse prevention
efforts. Parent newsletters in both English and Spanish
are included.

[GRADES 2-3]

http;//www.nida.nih.gov/JSP/JSP.html

Contains six modules designed to examine the effects of drugs on the brain. This program
lays the foundation for future scientific learning and substance abuse prevention efforts.
Parent newsletters in both English and Spanish are included.

[GRADES 4-5]
http;//www.nida.nih.gov/JSP3/JSP.html
Contains six modules designed to examine the effects of drugs on the brain. This program

red Ribbon Wegy
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lays the foundation for future scientific learning and substance abuse prevention efforts.
Parent newsletters in both English and Spanish are included.

[GRADES 6-9]

http;//www.nida.nih.gov/JSP4/JSP.html

Contains six modules designed to examine the effects of drugs on the brain. This program
lays the foundation for future scientific learning and substance abuse prevention efforts.
Parent newsletters in both English and Spanish are included.

OVER MATTER - COMPLETE SET [GRADES 5-9]

http ;//teens. drugabuse gov/mom/index.php

Contains eight magazines. This series encourages students to reject drug
use by helping them understand the effects of drug use on the brain. In
each magazine, Sara Bellum—a budding young science student—takes stu-
dents on a scientific journey to learn about the brain’s complex responses to
specific drugs including hallucinogens, inhalants, marijuana, methamphet-
amine, nicotine, opiates, steroids, and stimulants.

ALCOHOL AND DRUG AWARENESS TEACHER RESOURCES

http //www teachervision.fen.com/drugs-and-alcohol/teacher-resources/6595.html

Children need to be educated about tobacco, alcohol, and other drugs in
order to make safe decisions. Find lessons and printables to teach your
students about smoking, substance abuse prevention, and health and well-
| —— ness. Utilize these cross-curricular teaching resources on alcohol and drug
awareness to make sure your students get the facts.

ALCOHOL ADDICTION AND ITS EFFECT ON THE BODY

http //www thirteen.org/edonline/lessons/alcohol/index.html

In this internet-based lesson, Grade 5-8 students conduct Internet re-
search on alcohol addiction and its effect on the liver, discuss and report
their findings (e.g., via a web page or a powerpoint presentation). (wNet-
Station, a public television station in New York, hosts a web site designed
for K-12 teachers which contains Internet-based lessons for core curricu-
ST lum topics. Video tapes from the company may be purchased but there
are sufficient links to Internet resources for the unit to stand on its own.
Student and teacher guides are included.)

THIRTEEN ED ONLINE

http s/ www.thirteen.org/edonline/lessons/index_sci.html

- : Original lesson plans developed by Thirteen Ed Online Master Teachers.

~~~~~~~ - = Starting with tried-and-true lessons that work in the classroom, Web-savvy
‘ teachers have built Web-based activities that use the rich resources of Thir-
teen/WNET New York and the Internet. Lessons are based upon PBS series
and Web resources.

red Ribbon Wegy
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TEACHING PACKETS

http //www nida.nih.gov/pubs/Teaching/default.html

» The Brain & the Actions of Cocaine, Opiates, and Marijuana

» The Neurobiology of Drug Addiction

» Understanding Drug Abuse and Addiction: What Science Says
» The Neurobiology of Ecstasy

» Bringing the Power of Science to Bear on Drug Abuse and Addiction

SUBSTANCE ABUSE LESSON PLANS
http s/ www.teach-nology.com/teachers/lesson_plans/health/substance/
Games and lesson plans to teach students about the effects of drugs.

WEB RESOURCES

NIDA FOR TEENS: THE SCIENCE BEHIND DRUG ABUSE

http ;//teens. drugabuse gov/index.php

provides teacher guides, videos, quizzes, and games to help teachers in-
tegrate the science behind drug abuse into class activities. Students can
read the Sara Bellum Blog to learn about the effects of drugs on the brain
and body, and then join a discussion with scientists, science writers,
public health analysts, and other students. (National Institutes of Health)
Also includes a substance abuse Word of the Day.

GET IT STRAIGHT: THE FACTS ABOUT DRUGS

http;//www.justice.gov/dea/pubs/straight/toc.htm
An online prevention book written by kids for kids. It features informa-

tion about controlled substances and intoxicants, and their effects. The
book is helpful as a research tool for classroom assignments, and is also
fun to read and share with friends. There are questions, activities, and

role playing scenarios. (Drug Enforcement Administration, Department
of Justice)

PREVLINE

http;//store.samhsa.gov/home

A national clearinghouse for alcohol and drug information. It offers fact
sheets, video and audio files, news, research briefs, conference calen-

dars, funding opportunities, and more. (Department of Health and Hu-
man Services)
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DRUG DESCRIPTIONS
http;//www.justice.gov/dea/concern/concern.htm

[ cxamines the Controlled Substances Act and provides information on
narcotics, depressants, stimulants, hallucinogens, cannabis, steroids,
clandestine laboratories, inhalants, drug abuse and AIDS, state drug
abuse prevention and treatment programs, and penalties for controlled-
substance related infractions. (Department of Justice)

NIDA GOES TO SCHOOL
http // backtoschool drugabuse.gov/

20k 1 Bowm)| contains brief guides and research reports on various drugs and the ef-
fects of drug abuse on the body and the brain. It also links to the journal,
“NIDA Notes,” and to five differently-organized NIDA search engines.
(National Institute on Drug Abuse, National Institutes of Health)

SARA’S QUEST

http //www.teens.drugabuse.gov/sarasquest/index.php

Sara’s Quest has been developed for use in schools or in the home for
children to learn about the effects of drugs on their brain and body.

ONLINE VIDEOS AVAILABLE AT:
http;//teens.drugabuse.gov/new_media/video.php

» Marijuana addiction facts for teens video NIDA

» Scientist Ruben Baler Talks about the dangers and conse

quences of steroid abuse NIDA
» Nicotine and Tobacco addiction video NIDA
» Teen discussion on drug abuse and addiction NIDA
Life’s Complicated Enough NIDA
» Parent discussion on drug abuse and addiction NIDA
» Prescription Drug Video. Which Drugs Addict? NIDA
» Prescription Drugs. Addiction - Is that like a habit?
» Painkillers: Get back in the Game - use painkillers safely
» You only have one Brain
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PROJECT ALERT VIDEOS (COINCIDE WITH AVAILABLE LESSON PLANS)
http;//www.projectalert.com/resources/videos
» Resisting Peer Pressure
» Ecstasy & Meth

» Paul’s Fix - nt

» Paul’s Fix Solution e TIPS FOR PARENTS ON KEEP-

» Steroids —- : Bee 3 1| ING CHILDREN DRUG FREE

» Project Alert Guided il =1 N ey A Guide presented by the
Tour - o i [N oy — D'epartment of Educa-

» Prescription Drugs N pup— o IR

» Pot, The party crasher - =

» Clearing the Air ey B T2

» Pot or Not
» Saying No to Drugs

JUST FOR PARENTS & KIDS

TIPS FOR PARENTS ON KEEPING CHILDREN DRUG FREE (PRE-K - 12)

B hetp//www2.ed.gov/parents/academic/involve/drugfree/index.html
Tells what your children should know about drugs by the time they
reach the third grade, ways to help your child stay drug free in the
middle and junior high school years, and how to ensure that your child’s

school is keeping students drug free.

THE ANTI-DRUG

http;//www.theantidrug.com/

Has tips for parents for preventing drug use by their children. The site offers a brochure, meth-
ods for connecting with children, and suggestions on how you can talk openly and honestly
with your kids about drugs. (The National Youth Anti-Drug Media Campaign, Multiple Agen-
cies)

THE PARTNERSHIP AT DRUG FREE

http;//www.drugfree.org/
Learn how to prevent your child from getting involved with drugs and alcohol. We have the lat-

est information and practical advice to help you keep your child healthy, safe and drug-free.

PARENTS TOLL-FREE HELPLINE
Speak to a Parent Specialist. We’re here to help you
Monday to Friday 10:00 am - 6:00 pm
1-855-DRUGFREE

red Ribbon Wegy
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REPORTS AND STUDIES

PREVENTING DRUG USE AMONG CHILDREN AND ADOLESCENTS 2ND ED.

http;//www.drugabuse.gov/Prevention/index.html
A research-based guide for parents, educators and community leaders.

YOUTH IN NINE COUNTRIES

http;//www.cdc.gov/tobacco/youth/report/index.htm

This 2006 report, Tobacco Use Prevention Media Campaigns: Lessons Learned from Youth
in Nine Countries, offers a look at some of the methods used in successful youth tobacco use
prevention campaigns.

NIDA INFOFACTS: HIGH SCHOOL AND YOUTH TRENDS REPORT
http;//www.drugabuse.gov/infofacts/HS Youthtrends.html

MODEL PROGRAMS INCORPORATING EVIDENCE BASED STRATEGIES

CSAP’S MODEL PROGRAMS

http;//www.samhsa.gov

The Center for Substance Abuse Prevention lists model researched based programs with links
to abstracts for each program, including contact personnel. Click “Prevention” and then click
“SAMHSA Model Programs.”

DRUG STRATEGIES

http;//www.drugstrategies.org/index.html

Drug Strategies is a non-profit research institute that promotes more effective approaches to
the nation’s drug problems and supports private and public initiatives that reduce the demand
for drugs through prevention, treatment and law enforcement.

PREVENTIONNET

http://www.preventionnet.com

The focus of PreventionNet is accurate information on prevention programs for which there
is credible scientific evidence of effectiveness. Through the PreventionNet website, informa-
tion concerning the most effective prevention programs currently available is provided in a
brief and straightforward way.

LIFE SKILLS TRAINING

www.lifeskillstraining.com

Life skills Training is a highly rated, recommended and researched substance abuse preven-
tion program today. Rather than just teaching information about a drug this program teaches
students to develop skills so they are less likely to engage in high-risk behaviors. Life Skills is
designed for elementary and junior high school students and has been effective with white
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>> TABLE OF CONTENTS €<






middle-class and ethnic-minority students in rural, suburban, and inner-city populations.

PROJECT ALERT

www.projectalert.com

This program is designed for sixth through eighth grade students. The goals of Project
ALERT are to prevent adolescents from beginning to use drugs, and to prevent those who
have already experimented from becoming regular users. Also, to prevent or curb risk factors
demonstrated to predict drug use. It includes Online training, lesson plans, Posters, videos.

PROJECT NORTHLAND

www.hazelden.org

Project Northland is rated an exemplary program by the U.S. Department of Education.

The focus is on prevention of alcohol, tobacco, and other drug use for students in grades six
through eight. The project’s goals are to delay the age when young people begin drinking,
reduce alcohol among young people who have already tried it and limit the number of drug
related problems. Project Northland was effective in changing peer influence to use alcohol,
normative expectations about how many young people drink, and parent-child communica-
tion about the consequences of alcohol use and the reasons for not using alcohol.

DATA & STATISTICS

MONITORING THE FUTURE

http;//monitoringthefuture.org

This site includes a comprehensive summary of an ongoing national survey on alcohol, to-
bacco, and other drug use by 8th, 10th and 12th grade students, with a particular emphasis on
recent trends in the use of licit and illicit drugs that is available for viewing or downloading.

NATIONAL CRIMINAL JUSTICE REFERENCE SERVICE (NCJRS)

http;//www.ncjrs.org

This site contains an extensive source of information on criminal and juvenile justice. It in-
cludes information from the Bureau of Justice and the White House Office of National Drug
Control Policy.

NATIONAL HOUSEHOLD SURVEY
http;//www.health.org/govstudy/bkd376/
SAMHSA’s national survey on drug abuse.

NATIONAL INSTITUTE ON DRUG ABUSE (NIDA)
http://www.nida.nih.gov/infofax/infofaxindex.html
This page includes statistics on drug abuse, drug profiles, and special population issues.

PRINT MATERIALS TO ORDER
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U.S. DEPARTMENT OF EDUCATION ON-LINE ORDERING SYSTEM
http;//www.edpubs.org/webstore/Content/search.asp

A wide variety of publications are available on this site, including ones on alcohol, tobacco,
other drugs, bullying, prevention and violence prevention.

NIDA GOES TO SCHOOL

http;//backtoschool.drugabuse.gov/

Contains brief guides and research reports on various drugs and the effects of drug abuse on
the body and the brain. You can order a variety of publications, booklets and posters in both
English and Spanish.

1- Red Ribbon Week Banner
2 - Red Ribbon Week Poster

3 - Sample Newsletter Content
4 - Sample Press Release

5 - Key Messages and Talking
Points
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_1379993508.doc
Open outlook and click on the calendar icon:
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Once the calendar is open click on a date:
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Double click on the time you want and write your message:


[image: image3.png]Fle Edt Yiew [nset Fomst Ioos Actions gew-

appaintment | Scheduing |

s appartent e e ot

Subject:

——

sttt ™ A day evenc







Click on “invite attendees”


[image: image4.png]o SaveandClose 4 (] | 0¥ Recurence... | 4 Invite Attendees

Ele Edt View Inset Fomat Tools Actons Hep

i | i |

This appointment occurs in the past.

Subject:
Location:







Type in the name; if the name comes up click on it: 

[image: image5.png]Zigend | § () | ) & | O Recurence.. 73 Cancel nviation

Fie Edt Yiew lnset Fomst Took Acions Help

T e |

Invitations have not been sent for ths meeting,
This appointment occurs in the past,

To, -
sect: [
tecaton: [

Starttime: [ 9/10/2010 =] [rooem =] Tlaida
End time; Fri 3/10/2010 1 EE |







Or, type in the name and click on the icon for the address:
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Once you have the attendees listed send the appointment.


If you try to schedule an appointment and there is a conflict you will get a screen showing what times are available. 


Pre observation conference







Eisinger, Laurel












Eisinger

				Supervisory List 2011-12-Laurel Eisinger



				Last Name		First Name		Position



				Quinten		Russo		Kindergarten

				Weeber		Alicia		Kindergarten

				Williams		Shelly		First

				Mikolic		Jennifer		Second

				Glace		Tiffany		Second

				Binfield		Matthew		Second

				Monigold		Ann		Third

				White		Linda		Third

				Guilfoyle		Rachel		Fourth

				Yi		Yumi		Fourth

				Mueller		Kelly		Fifth

				Bentley		Sharon		Fifth

				Jenkins		Renesha		Fifth

				Scheidt		Tanja		Gifted

				Kim		Suk		PTS

				Spencer		Luke		MS

				Workman		Miles		MS

				Puckett		David		MS/Spanish

				Morisse		Scott		MS-Music

				Hatch		Emily		Music

				Melgoza-Pearson		Lorraine		MS-Math

				Lentz		Rebecca		HS-Math

				Fuller		Mandy		MS-Science

				Stege-Spavins		Teresa		MS-Science

				Smith		Kimberly		ET

				Prystalski		Sharon		Psychologist

				Shank		Susan		Art

				Durrant		Sarah		LI/Art

				Swenty		Vinita		SLP

				DePreelynn		Maria		LI

				Han		Teri		Assessor

				Garner		Barbara		PSCD/LI

				Butler		Josephine		Counselor

				Darr		Kevin		Counselor

				GS Employees

				Cho		Chris		Secretary

								Office Auto

				Shin		James		Registrar

				Spore		Christine		SMSS

				Yu		Gil

				Chae

				Paek		Yun Cho

				Assistant Principal

				Jones		Nedra





Jones

				Supervisory List 2011-12-Nedra Jones



				Last Name		First Name		Position



				LaMontange		Tina		Sure Start

				Baume		Vanessa		Kindergarten

				Koller		Charlotte		First

				Watt		Sarah		First

				Moses		Lejuene		First

				Donley		Christine		Second

				Knierim		Lori		Third

				Cochran		Tim		Fourth

				Yi		Yumi		Fourth

				Benjamin		Donna		MS-ELA

				Stephens		Alicia		MS-ELA

				Szeremet		Susan		MS-ELA

				Pigge		Charryln		PE

				Knierim		Larry		PE

				Chu		Chong		Host Natioin

				Jimenez		Elia		ESL/Literacy

				Wilson		Carole		Literacy Support

				Magoon		Nancy		Information Center

				Kim		Suk		Computer Science

				Martin		Songhui		Nurse

				Ott		Miguelina		FLES

				Para-Professionals

				Holmes		Jenny		SPED

								SPED

				Torkelson		Kimberly		SPED

				Gosserand		Mary		SPED

								SPED

				GS

								Lead-Monitor

				Copeland		Eun		Monitor

				Cox		Won		Monitor

				Walters		Pamela		Sure Start Aide

				Cochran		Sung		Kindergarten

				Yoo		Inha		Kindergarten

								Kindergarten






