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Bob Sullo’s Newsletter…


A couple of interesting articles, one of Finland’s education system and one on external awards for behavior…worth your time to read.


� EMBED Word.Document.8 \s ���


Increase in Hot Lunches


Effective 3 January 2012 there will be a .35 cent increase in hot lunches.  Reduced price meal cost will remain at .40 cents. More information will be coming. 
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�HYPERLINK "http://r.smartbrief.com/resp/doddCcfLsXpzwxhUanbjcsalNItN?format=standard" \t "_blank"�How expressing gratitude throughout the year can benefit students��Rutgers University professor Maurice Elias touts the many benefits of expressing gratitude during the holidays and throughout the school year. Teachers who are liberal with their appreciation -- not to be confused with praise -- for students as they complete expected tasks will help build positive feelings and improve mental health among their students, he writes. �HYPERLINK "http://r.smartbrief.com/resp/doddCcfLsXpzwxhUanbjcsalNItN?format=standard" \t "_blank"�Edutopia.org/Maurice Elias' blog�





Holiday Humor


What do you get if you deep fry Santa Claus?   Crisp Cringle  





December Safe Schools Newsletter
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Holiday Season Guidelines…


Attached is information to think about as you decorate your rooms and plan your lessons and celebrations.
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Tips to Keep You Healthy and Save this Winter


� EMBED Word.Document.8 \s ���


Giving Tree


Again this year DAS is sponsoring a “Giving Tree” decorated with donated mittens, socks, hats, scarves, and gloves. We are inviting staff, students, and the community to add a contribution.  All the clothing will be donated to a local orphanage.











For those of you who attended the Christmas party on Friday, what a lovely night; hats off to the Sunshine committee, especially Tiffanie and Tanja.  What a wonderful way to start the holiday season. 
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If people did not compliment one another, there would be little society."
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What We Can Learn From Finland 
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I came across a fascinating article that was published in the September issue of Smithsonian.com entitled “Why Are Finland’s Schools Successful?” I encourage you to read the full article, but here are a few points that got my attention (along with my editorial comments):


· Finland is one of many countries that participate in the Programme for International Student Assessment. PISA is a standardized test given to 15-year-olds in more than 40 venues around the world. In 2000, Finnish students were identified as the most successful readers tested. In 2003, they earned the top scores in math. In 2006, they were number one in science. The 2009 PISA scores placed Finland second in science, third in reading, and sixth in math among the nearly half million students who were tested around the world.

· In contrast, the United States routinely scores in the middle of the pack. Our effort to improve education in America is founded on the premise that competition is good and the key to educational excellence. Race To The Top is the current prime example of pitting schools against each other. (One of the things that always amazes me is that those who champion competition in education forget that for every “winner,” there is a corresponding “loser.” How can systemically creating “losers” help us improve education?)

· Despite lip-service paid to the importance of “the whole child” and the ASCD Whole Child initiative that actively seeks to define successful education as more than good test scores, the USA is currently focused almost exclusively on how well students do on flawed and largely unhelpful standardized tests. How would such a narrow approach play in test-successful Finland? “If you only measure the statistics, you miss the human aspect,” says Timo Heikkinen, a Helsinki principal with 24 years of teaching experience. That simple sentence is packed with wisdom. 


· Standardized tests rule in “middle of the pack” USA. What about in Finland? Their PISA scores are certainly impressive. Surely, they must continually test and measure their students to be sure they are on the right track. And their students must be tested regularly, keeping them in good “test shape” so they can blow away their competition, right? No. There is only one mandatory standardized test in Finland. It comes at the end of a student’s senior year. Schools aren’t ranked. They aren’t compared to each other. Hmmm. Maybe our testing frenzy isn’t particularly helpful if the goal is to help kids learn. (Then again, tests are a great way to rank and sort and create winners and losers. Guess it comes down to what we want  (as opposed to what we say we want.)


· While we focus on test results, in Finland the emphasis is on learning. “We prepare children to learn how to learn, not how to take a test,” said Pasi Sahlberg, a former math and physics teacher who is now in Finland’s Ministry of Education and Culture. “We are not much interested in PISA. It’s not what we are about.” Compare that orientation to the celebratory comments by school leaders in the USA when they manage to make AYP! (Maybe it’s not “celebratory” as much as a well deserved sigh of relief because they have eluded the test police for another year.)


·  “But,” you wonder, “do students in Finland complete high school? Are the figures skewed because lots of kids drop out of school before any testing is done?” In Finland, 93% of students graduate from either an academic or vocational high school. That’s 17.5% more than in the USA. (Note: I find it fascinating that Finland seems to value vocational education. In the USA, if students elect not to attend college, they are frequently perceived as failures. In Finland, kids who are less academically inclined aren’t devalued.)


· “Maybe they’re rich and spend lots of money on education! That’s it. It’s a money thing.” Nope. Finland spends about 30% less per student than we spend in the USA. While it’s tempting to believe that more money equals better education, it’s not that simple.


· “OK. I think I know what’s going on. In Finland, the kids must start earlier, put in more time, and have a rigorous academic curriculum.  Our kids suffer because the school day and the school year are too short. That’s just common sense.” Sorry. No dice. Teachers in Finland spend less time in school than their American counterparts. Kids spend much more time outside. Playing! Not much homework is assigned. And compulsory education doesn’t begin until age 7! While we have made our early childhood experiences horrendously academic, Finland’s orientation towards early childhood education is expressed by teacher and principal Kari Louhivuori: “We have no hurry. Children learn better when they are ready. Why stress them out?”


So what exactly is Finland doing while we focus on testing and the creation of high standards and a national curriculum? Let’s see. Kids begin school later. They spend more time outside. Play is encouraged. The emphasis is on learning, not doing well on the test. (Paradoxically, when the emphasis is on learning, the kids do wonderfully well on the tests. And teachers don’t need to have pizza parties to “fix” student answers like was done in Atlanta!) Teachers are required to earn a master’s degree and are well compensated. Rather than adopting a national curriculum, Finland has only broad guidelines. Teachers and principals are given wide latitude and autonomy, based on the belief that they know better than anyone what each child needs. Rather than a top-down, Race To The Top-like system based on the principles of external control, local educators are the key decision-makers. The results are best expressed by Kari Louhivuori: “We have our own motivation to succeed because we love the work. Our incentives come from inside.”


Will we ever learn?

Note: An earlier version of this article was published on Funderstanding.com.


“We have our own motivation to succeed because we love the work. Our incentives come from inside.”

***

Giving Tickets For Appropriate Behavior
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I had an interesting conversation with a group of elementary school teachers recently. Their school uses a “ticket” system to reward students for appropriate behavior as they make their way around the school. Teachers are posted around the school and dole out tickets when they observe students behaving appropriately. Tickets can then be exchanged for goodies at the school store. Interestingly, tickets aren’t given for exemplary academic behavior. When I asked why tickets aren’t used in the academic arena, the teachers told me, “It’s like you say in Activating the Desire to Learn and The Motivated Student: giving kids an external reward for learning unintentionally sends the message that learning isn’t inherently valuable. We’d never do anything like that.”


Their comment got me thinking. If it makes sense to abandon external rewards for learning because it devalues learning, why don’t the same rules apply to social behavior? What is the impact of giving kids redeemable tickets when they demonstrate appropriate social behavior? Aren’t we unintentionally communicating to kids that walking quietly in the hallway, keeping their hands to themselves, using their “inside voices” within the building, etc are not valuable in and of themselves? Without meaning it, aren’t we suggesting to kids that appropriate social behavior is worthwhile because it gets them an external reward?


For those of you who think that I’m guilty of making a mountain out of a molehill, consider how these programs are typically introduced to kids. What is almost always emphasized is what can be earned when enough tickets (or tokens or whatever the reward du jour happens to be) are accumulated. The kids get all jazzed up about what they’ll “get” as opposed to who they’ll “be.” And when the kids don’t internalize the social values we care about, we complain that they “don’t learn.” But they do. Quite well. They learn that tickets and other external tokens are worth pursuing. They learn that it’s good to get more “stuff.” And along the way, the things we say we really value (like appropriate social behavior) are trivialized, reduced to hoops to be jumped through. When we give kids tickets for behaving well, we are teaching them that behaving appropriately is not inherently worth doing. It’s simply what we have to do to get what really matters: more stuff.


If we want kids to develop a true appreciation of appropriate behavior, let’s begin by halting the practice of demeaning what we value by reducing it to a means to buy a trinket from the school store.


Note: Originally published on Funderstanding.com.

***

Is Your Child “Successful”?


[image: image9..pict] “Is your son successful?”


The question left me momentarily speechless, undoubtedly because it was asked with unabashed innocence. I was in the midst of a conversation with Michael, a 4th grade student I had been asked to speak with because he was having academic difficulty. To build a relationship with Michael, I asked him what he enjoyed doing. He told me that he loved music and planned on being a professional musician when he grew up. In a simple effort to build rapport with Michael, I mentioned him my son was in a band. That’s when he hit me with that simple question that gave me a chance to really think about the meaning of “success.”


“How’s Greg doing?” is a fairly typical question I get from friends and colleagues quite regularly. Most of them are parents and while the interactions are genuine enough, there is a certain preordained ritual to the conversations. Sometimes we are playing the “see how well my kids are doing” game. In those instances, I’m likely to tell them how Greg’s band is frequently touring, how the band is getting some buzz, and how they are hopeful of getting a record contract soon. I’ll usually drop that one of their songs was recently used on an MTV show and that they were well paid. Other times, we’re doing the “complaining parent” dance. On those occasions, I find myself saying something like, “They’re touring a bunch, but their idea of a ‘successful’ tour is when they don’t lose any money.” Both comments are reasonably accurate, but they are part of a ritualized conversation and involve little conscious reflection.


As I sat with this underachieving 4th grade student who I had never met, his question – “Is your son successful?” – one I have heard countless times before but never quite like this – almost created a quasi role reversal. Rather than me counseling him, I was being invited to honestly assess my own parenting. The job of parents is to help their kids become “successful.” Armed with innocence, Michael was asking if I had done my job.


It’s not as if I haven’t given this topic a lot of thought over the years. My wife and I have three children. All are grown. All are on their own. All went to college and graduated in four years. (We made it clear that we were happy to help pay for college but it was a four year agreement.) 


A number of thoughts raced through my mind in the few seconds it took me to answer Michael. (It really is amazing how quickly we process information.) I considered my son’s situation. At the time, he was 27 years old. He has a “real job” that allows him to pay his bills. While the job does nothing to feed his soul, it affords him great flexibility and lets him pursue his passion: creating and performing music. He has a lot of friends. He has a girlfriend. He has very little money. He has few material possessions aside from musical instruments and related accessories. He cares about the environment and wants to live a “purposeful” life. I like and respect him. He’s smart, funny, and seems genuinely happy.


“Yeah,” I said to Michael. “He’s very successful.”


“That will be me someday, I hope,” answered this innocent 4th grade student who had given me the chance to reflect upon what matters most to me as a parent.


When I present to parent groups, I typically ask them what they want for their kids. They inevitably tell me they want their kids to be successful. Nice answer, I guess. The real questions are, “What does success mean to you? How will you raise your children so they can achieve success? How will you know if you have done a good job?” In other words, how will you answer the Michael you will inevitably meet some day.


Note: Originally published on Funderstanding.com


***

Testosterone, Aggression, & the Power to Change 
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I came upon a study recently that caught my eye for three separate but related reasons: first, the study was fascinating in and of itself; second, it provided even more evidence that the concept of total behavior proposed by William Glasser is valid; and third, it offers potential avenues of intervention when we are faced with unwanted aggressive behavior in school like bullying.


First, consider the study itself. On September 12, Scientific American published an article entitled “Fatherhood Lowers Testosterone, Keeps Dads at Home.” The research began following 465 men in the Philippines in 1983. (That certainly qualifies as a longitudinal study.) When the researchers tested the subjects in 2009 - twenty-six years later - they found that testosterone levels had decreased about 12-15% for men who remained single. The testosterone levels of men who had children between one month and a year old had declined about 30%. Furthermore, hormone levels in fathers of newborns (1 month and younger) dropped four to five times lower than levels in single men levels and twice as much as fathers of older children. Take a moment and consider these findings. Testosterone is a hormone associated with aggression. Most people believe that we are wired a certain way and there’s nothing we can do to change basic hormonal levels. Clearly, that’s not the case. Apparently, becoming a father and caring for our young has a direct and significant impact on our physiology. When a woman is pregnant, there are enormous and direct physiological changes that occur within the body. Apparently men - who have no direct physiological changes during the pregnancy - undergo significant changes in hormonal level simply through the act of parenting. Furthermore, those men who were more involved in the care of their child showed an even greater decrease in their testosterone levels. Just looked at in isolation, the results of this study are fascinating. 


Now let’s look at these findings as they relate to the concept of total behavior. In a nutshell, Dr. William Glasser believes that all behavior has four components (acting, thinking, feelings, and physiology). When we change any one component of behavior, the other components change as well. Some months ago, I wrote an article which provided scientific evidence supporting Glasser’s contention. The testosterone study conducted in the Philippines offers even more evidence. As men engage in the act of parenting (acting), their physiology changes in ways that are measurable and significant. Despite long-held beliefs that we have no control over our feelings and physiology (“I was born this way;” “He has a biological predisposition to behave this way;”  “That’s just her personality. There’s nothing she can do about it.”) here is compelling evidence that what we choose to do directly impacts our physiology. This has important practical implications, specifically as it relates to education and aggressive behavior. Too often, we hear that some students are predisposed towards aggressive behavior. (“It’s their temperament;” “There’s little we can do to change it.”) But given what we know about total behavior (supported by research), we can help students alter their physiology by changing their actions. We don’t need to resort to drug therapy -direct intervention on the physiological level. And we can abandon harsh, ineffective, punitive approaches - hoping to coerce bullies into acceptable behavior. Instead, let’s help aggressive students see the value in acting differently. The loving, involved father who values raising his child experiences a marked change in his physiology. The same scenario can unfold with aggressive, violent students. When they find something positive to connect to, something they care about that gives them a sense of purpose they didn’t previously have, they will change how they choose to act. And that decision - to act differently - will have a profound impact on their “predisposition” to behave aggressively. Almost a century ago, Sigmund Freud said, “Anatomy is destiny.” Fortunately, we now know that Freud, despite his brilliance, was wrong. Our anatomy does not make us act in a pre-determined way. We have a choice and the power of choice is so profound that actions literally alter physiology. Our capacity to be self-governing offers great hope to those who have been born with a “predisposition” towards aggressive action. With our support, they can change. And we will all be better off when they do.

Note: Originally published on Funderstanding.com.


Given what we know about total behavior (supported by research), we can help students alter their physiology by changing their actions.

Funderstanding: Are You Interested in Writing?
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In the last newsletter, I announced that I had taken on the role of executive editor for Funderstanding.com, a website committed to progressive education. Are you interested in writing for us? 


Despite talk about “reforms,” education continues to be very traditional. Even “innovative” approaches are often nothing more than kinder, gentler attempts to control kids, usually by offering them lots of goodies. As people who believe passionately in the value of education and learning for their own sake (not just for all the goodies kids can “earn” through compliant behavior), we are looking for fresh ideas and fresh voices.


That’s where you come in, at least if you’re interested. We want to make Funderstanding a major force in the area of progressive education. And we’re looking for fresh voices who want to share their ideas about how to advance these ideas. 


“What’s in it for me?” you might ask. Sadly, I can’t offer you any money. Our writers are motivated by the desire to improve education, share their ideas, and build some name recognition for themselves. If we accept and publish something you submit, we’ll include a brief bio. We can direct people to your website if you have one and let people know how to contact you. We won’t share your contact info if you don’t want us to.


I’m convinced that the only way we’re really going to appreciably improve education is to listen to some new ideas, most likely from some new voices. If you have some great ideas to share and would welcome the opportunity to get published on a site that is well established, respected, and has a decent following, then this might represent a good match.


We’re happy to consider submissions on any number of topics, but we have a few areas that are especially dear to us, including the purpose of education in the 21st century; teacher evaluation; and parent involvement in schools. As most people reading this newsletter know, my area of expertise is internal motivation and I have written a number of pieces for Funderstanding on this topic. You can check them out by clicking on the “Choice Theory” tab on the home page.


We also have someone who writes about social-emotional learning. We’re interested in exploring differentiated instruction, understanding by design, brain-based learning, virtual education, and multiple intelligences.


Because the world is (appropriately) filled with skeptics, we’re especially interested in submissions that are supported by research. If you have conducted either traditional research (review of the literature, etc) or action research (implementing innovative ideas in your classroom, etc.) and have some compelling evidence about why a particular set of strategies is effective, educators (and parents) are eager to hear about it. 


If you are interested in submitting something for Funderstanding.com, please get in touch with me. I’d encourage you to read a few articles already on the site to get a sense of length, style, etc. You should know, however, that we don’t have strict guidelines for our authors. We’re simply looking for quality work by people with something important to say. We don’t care whether it’s long or short. We care that it’s good.


To get things started, simply send an e-mail to bob@internalmotivation.net with your submission attached. A Word document is fine. I use a Mac so Pages works equally well. I suggest you put something like “Funderstanding submission” as the “subject” of your e-mail. That way, I’m likely to find it if it gets sent to my Spam folder. 


If you know others who you think might be interested, feel free to pass this along. You probably know other creative thinkers who may want to be part of this adventure. Let them know that we’re trying to grow something special and Funderstanding.com is a perfect match if you are passionate about creating joyful classrooms with engaged, connected students and enthusiastic teachers who want to bring out the best in every learner.


I look forward to hearing from you.


We don’t have strict guidelines for our authors. We’re simply looking for quality work by people with something important to say. We don’t care whether it’s long or short. We care that it’s good. 


***

Books…


The Motivated Student: Unlocking the Enthusiasm for Learning 
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The Motivated Student is filled with case studies and useful strategies, making it easy to take advantage of the newest thinking about how to tap your students’ innate desire to learn.

To order your copy of The Motivated Student, go to: http://shop.ascd.org/productdisplay.cfm?productid=109028

***


Activating the Desire to Learn
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If you want to inspire more kids to achieve in a joyful learning environment, you’ll want to buy and read Activating the Desire to Learn. A free on-line study guide is available, making it easy to facilitate productive dialogue about how to inspire students to be academically successful. 


To order this ASCD best selling book, visit: http://shop.ascd.org/productdisplay.cfm?productid=107009

***

The Inspiring Teacher:


Making a Positive Difference in Students’ Lives
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Inspiring teachers engage their students to maximize learning. Completely revised and updated, The Inspiring Teacher: Making a Positive Difference in Students’ Lives, is a valuable resource for teachers who want their classrooms to be characterized by high achievement and enthusiasm. 

 

To order The Inspiring Teacher: Making a Positive Difference in Students’ Lives, go to: http://store.nea.org/NEABookstore/control/productdetails?item_id=2955000

***


Managing to Inspire:


Bringing Out the Best in Those You Supervise

[image: image14..pict]If you manage others or know anyone who manages others, Managing to Inspire: Bringing Out the Best in Those You Supervise will help you make the transition from bossing to leading and from coercion to quality.


To order your copy, visit: http://www.iuniverse.com/bookstore/BookDetail.aspx?BookId=SKU-000046301

***

Workshops& Presentations



If you are looking for a quality workshop or presentation for your school, agency, or business, contact bob@internalmotivation.net today.


It’s not too late to schedule a staff development session for the current school year! And it’s not too early to plan for next year!

***

Ideas/Requests?


This newsletter is for you. If you have specific topics, issues, or questions you would like addressed in future newsletters, please let me know. My goal is to put together a useful publication with the interests of the readers in mind. 


***

Interested in Learning More?

Contact Bob Sullo (bob@internalmotivation.net) to bring a practical keynote, presentation, or interactive workshop to your school, agency, or business.  


Bob Sullo has been an educator for over 30 years and has provided workshops and trainings to schools, agencies, and businesses in more than thirty states, Canada, Europe, South America, Australia, and New Zealand. He is the author of Teach Them To Be Happy (New View Publications), Inspiring Quality in Your School (NEA Professional Library), The Inspiring Teacher (NEA Professional Library), Activating the Desire to Learn (ASCD), Managing to Inspire: Bringing Out the Best in Those You Supervise (iUniverse), and The Motivated Student: Unlocking the Enthusiasm for Learning (ASCD). 


***


Stay Informed!


To receive an e-mail notification when the next internalmotivation.net newsletter is available, simply contact bob@internalmotivation.net and ask to be added to the mailing list. Include your first and last name as well as your e-mail address

***

internalmotivation.net


newsletter

Volume 6, Number 4


Copyright 2011 by Bob Sullo


All rights reserved.


Permission is granted to copy and share this newsletter as long as credit is given to the author.


Please direct all correspondence to 


Bob Sullo


bob@internalmotivation.net

***
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Best Wishes for a Happy, Healthy 2012!


internalmotivation.net



            December, 2011						 Volume 6, number 4
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Price of School Lunch to Increase





Starting January 3, 2012, school lunch prices at all Department of Defense Education Activity schools Outside the Continental United States (OCONUS) will increase. 



On November 10, 2011, the military services approved an increase in the price of school lunches at DoDEA schools in order to keep pace with increasing operational costs and comply with The Healthy, Hunger-Free Kids Act (Public Law 111-296). The Act requires participants in the USDA meal program to raise paid student lunch prices to a level comparable to the state subsidy rate used for USDA reimbursement.  



“As the designated School Food Authority, the Army & Air Force Exchange Service provides school meals on a non-profit, break even basis. In order to keep pace with increasing food and operational costs, and to be compliant with this new law, school lunch prices will increase for the first time in seven years,” explained U.S. Army Lt. Col. Thomas Shrader, an Exchange spokesman.



The last price increase was a $0.10 per meal in 2004.  The new increase is $.35 per full price meal making the new prices starting on January 3, 2012, $2.40 for Elementary Students and $2.55 for Secondary Students. Families qualifying for the Free and Reduced Meal Program will not be impacted by the meal cost increases. The cost of a reduced-price meal will remain unchanged at 40 cents per meal.



Wholesome, balanced meals are vital to the academic achievement of school-aged children. The DoD School Meal Program meets the same USDA guidelines as CONUS schools by providing all of the important nutrients children need to be successful in school and healthy in the future.



For more information on Free and Reduced meal eligibility requirements, contact your installation School Liaison Officer. For more information on the School Meal Program, visit www.shopmyexchange.com.
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UNDERSTANDING AND PREVENTING COLD WEATHER INJURIES


During the past 10 years, Soldiers have experienced an average of 361 cold weather-related injuries every year. Cold weather injury prevention is a command and leadership as well as a personal responsibility and successful management of cold depends on proper knowledge and understanding of problems associated with working in cold environments.

Exposure to the cold can lead to a variety of cold weather-related injuries and while the cold makes military tasks more difficult, it does not make them impossible. The key to overcoming the cold and successfully completing the mission lies within an understanding of cold weather injuries and ways of preventing them. Officials at the Armed Forces Health Surveillance Center Office offer the following descriptions of the most common cold weather injuries and information about how to prevent them. 

Injuries

Chilblains is a nonfreezing cold injury resulting from repeated, prolonged skin exposure to cold and wet (high humidity) temperatures above freezing. Exposed skin becomes red, tender, hot to the touch, and is usually accompanied with itching. This can worsen to an aching, prickly (pins and needles) sensation and then numbness. Chilblains can develop in exposed skin in only a few hours. The most commonly affected areas are the ears, nose, fingers and toes.

Immersion Foot/Trench Foot is a nonfreezing injury that results from prolonged exposure to wet conditions between 32 and 60 degrees with damp socks and boots. Immersing feet in cold water, not changing socks frequently, not maintaining proper hygiene, and allowing sweat to accumulate in boots or gloves will soften the skin, causing tissue loss, and, often, infection. These cold and wet conditions constrict blood vessels and the affected areas become cold, swollen, discolored, waxy and are often accompanied by sensations of pins and needles, numbness, and then pain. In extreme cases, flesh dies and amputation may be necessary.

Frostnip is the freezing of the top layers of skin tissue and is considered the first degree of frostbite. Frostnip usually results from short-duration exposure to cold air or contact with a cold object such as metal. Exposed skin, such as the cheeks, ears, fingers, and wrists are more likely to develop frostnip. The top layer of frozen skin becomes white, waxy, and feels hard and rubbery while the deeper tissue is still soft. The affected area feels numb and may become swollen, but does not blister. Frozen skin thaws quickly, becoming red and painful with eventual peeling of the skin with complete healing with 10 days and injury is normally reversible.

Frostbite is the actual freezing of skin tissue that can extend through all layers of the skin and actually freeze the muscle and/ bone. Frozen skin may turn red and then gray-blue with blisters and in worst cases, the skin dies and turns blue-black. At this stage, amputation often required. Deep frozen skin feels "wooden" to the touch with zero mobility of the affected body part. Instantaneous frostbite can occur when the skin comes in contact with super-cooled liquids, such as POL, fuel, antifreeze, and alcohol, all of which remain liquid at temperatures as low as -40 F. 

Hypothermia is a potential life threatening conditions that is defined as the general cooling of the body core temperature below 95 degrees (normal body temperature is 98.6). Hypothermia sets in when the body-heat lost exceeds the body's heat production due to prolonged cold exposure. Although hypothermia is usually associated with cold climates, it can occur at temperatures well above freezing especially when a person is exposed to extended wet conditions.

Signs and symptoms of hypothermia change as body temperature falls. Mental functions typically decline first; marked with declined decision making ability, slurred speech, disorientation, incoherence, irrationality, and possible unconsciousness. 

Muscle functions deteriorate with shivering, lose of fine motor ability (i.e. unable to complete tasks with hands), progressing to stumbling, clumsiness, and falling. In severe cases, shivering ceases, and the soldier exhibits stiffness and inability to move. Pulse and respiration rates decrease progressing to unconsciousness, irregular heartbeat, and death. Unfortunately, early signs and symptoms of hypothermia can be difficult to recognize and may easily go undetected. A victim may deny he/she is in trouble; believe the symptoms, not the victim. 

Dehydration is a lack of water in the body and most people associate dehydration with hot weather conditions. However, it is very easy to become dehydrated in cold weather and many individuals fail to drink enough liquid and underestimate fluid loss from sweating. Proper hydration is especially important in cold weather as dehydration adversely affects the body's resistance to cold injury, increasing the chance cold weather injuries. Remember that proper hydration is essential to supplying fuel and energy to body parts to facilitate heat production. 

Risk Factors 

Understanding the contributing factors of cold weather injuries provides a better understanding of the best methods on how to combat the cold. Environmental factors including temperature, wind, rain, immersion, and altitude; work load; duration of cold/wet exposure; and individual risk factors such as physical fitness, fatigue, health, prior history of cold injury, use of medications, alcohol, nicotine, and poor nutrition can all contribute to cold weather injuries. 

Prevention

Individuals can work and play in cold environments if they are properly prepared and understand basic control measures to prevent cold weather injuries.

Keep body warm:

Keep moving by exercising big muscles (arms, legs) to keep warm. 
Avoid alcohol use as it impairs the body's ability to shiver and gives a false sense of warmth. 
Avoid all tobacco products as they decrease blood circulation to the skin. 
Eat all meals to maintain energy. 
Drink water or warm non-caffeinated fluids to prevent dehydration. Drinking warm liquids like tea and hot chocolate contain sugar provides energy to help the body generate additional heat. 
Limit the amount of time outside on extremely cold days. Periodically move into warm area such as a warming tent. 

Wear proper clothing: 

Several layers of loose clothing, rather than one or two "bulky" layers. Air is trapped between these layers and acts as insulation against the cold. The layers can also be removed if you become too hot to prevent sweating. Loose clothing allows the blood to circulate to the extremities. 
Ensure all clothing is good condition, clean, and dry; change wet, damp clothes immediately. 

Protect feet:

Carry extra pair of socks and change damp socks immediately. Use food powder to help absorb moisture. 
Avoid tight socks and boots, ensuring not to over tighten boots or shoes. 
Wear overshoes to keep boots and socks clean and dry. 

Protect hands:

Wear gloves, mittens, or gloves/mittens with inserts to avoid frostbite injuries. 
Keep gloves/mittens clean and dry; change damps gloves immediately. 
Warm hands under clothes if they become numb. 
Avoid skin contact with snow, fuel or bare metal that has been exposed to the cold for extended periods. 

Protect head, face and ears:

Wear a hat. As much as 70 percent or more of the body's heat is lost through an uncovered head and a hat reduces the amount of body heat that escapes from your head. 
Cover face & ears with scarf to prevent frostbite injuries. In combination, a hat and scarf protect the skin and retain body heat. 
Warm face and ears by covering them with your hands, but do not rub face or ears. 
Wear sunscreen. 
Exercise facial muscles to help maintain circulation. 

Protect friends and family:

Watch for signs of frostbite and other cold weather injuries in your buddy. 
Ask about and assist with re-warming of feet, hands, ears, or face. 
Immediately treat persons showing any sign/symptom of cold injury. 
Remove sick, injured, and wounded individuals from the cold as they are very susceptible to cold injuries.
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For some students, performing well at school is second nature.  Other children struggle in school and need addi-
tional support to succeed.  While DoDEA has several programs in place to ensure the academic success of high 
needs learners, sometimes what makes the difference for a child is the attention of one caring individual.  At 
Tarawa Terrace II Elementary School (TTES), Camp Lejeune, Principal Leigh Anne Kapiko recently observed two 
students who have “turned around” behaviorally and academically thanks to the intervention of caring teachers.


First grade teacher Tracy Abalos’ colleagues recognize her particular skills in helping high needs learners.  She 
recently worked with a student who was easily agitated and disruptive.  “Tracy was masterful at working with the 
parents and helping this child take ownership of his behavior,” said Ms. Kapiko, explaining that Ms. Abalos con-
veyed firm, but loving rules for the child and helped the parents do the same.  “Last year this child needed constant 
one-on-one supervision.  Now, I walk into that class and you couldn’t tell ‘our friend’ from any other student.”


Teacher Tyais Garrett is new to TTES this year, but she hit the ground 
running.  She started working from day one with a little boy who had 
severe behavioral problems.  The child was having tantrums and 
being disruptive in the halls last year.  This year his behavior has 
improved dramatically thanks to the loving attention from Garrett.   
“I don’t spend a lot of extra time, it’s just an awareness of what he 
needs,” she explained.


Sometimes she differentiates work because, despite being intelligent, the student is behind his peers.  She also 
gently enforces standards of behavior.  “We don’t baby him,” she said with pride.  “He has to act like a first grader.”  
Ms. Garrett uses praise as a motivator, even finding ways to praise him when his behavior is less than perfect.  “We 
are not there yet, but I expect great things of [this child] one day.”


Both teachers work closely with the special education teacher,  Kevin Conner, and teacher assistant, Lori Collins.  
They share ideas and when something does not work, they brainstorm alternative approaches.  Ms. Kapiko pointed 
out that later difficulties can be averted if behavioral problems are addressed when a child is young. “I think these 
are two prime examples of little boys who would be lost if not for this kind of intervention very early.”  
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News & Updates


One of the benefits of the proliferation of online learning 
is that students learn to work independently.  Learning 
to work as a team, however, is an important life skill.  
The eCybermission Science Competition offers an intel-
lectually challenging way for students of all capabilities 
to learn to work together on teams while also achieving 
recognition for their academic strengths.


Sponsored by the U.S. Army, eCybermission is open 
to students from families in all military services and  
public school students throughout the United States. 
The eCybermission program is a free, web-based Sci-
ence, Technology, Engineering, and Mathematics 
(STEM) competition for students in grades six through 
nine.  Teams compete for state, regional, and national 
awards while working to solve problems in their commu-
nities.  The program is one of several camps, contests, 
and initiatives sponsored by Department of Defense 
agencies in an effort to encourage student interest in 
STEM.  For eCybermission, students identify their col-
laborative projects from categories such as Alternative 
Energy Sources, Ecosystems, Environment, Health and 
Fitness, Nanotechnology, National Security, Robotics, 
and Speed, Velocity, Acceleration, Vectors, and Scalars 
(measures of length, area, volume, speed, etc.).


The competition is conducted entirely online.  Stu-
dents select a topic, develop a mission plan, construct 
a hypothesis, research the topic, test the hypothesis, 
and summarize their findings.  The group analyzes their 
findings and submits their conclusions for review.  


The eCybermission program has produced impressive 
projects in the past.  Some of these projects have appli-


Independent Thinkers Work as Teams  
on eCybermission


cations in the adult world.  In 2010, “The Oreo” team, 
from Rainbow Elementary School in Ansbach, Ger-
many was recognized by judges for improving aware-
ness of pet care in their military community.  The team 
of sixth graders hosted a pet food drive, created fliers, 
brochures, posters, and a video, and donated to their 
local animal shelter in order to increase awareness.


The students observed a change in awareness among 
people to whom they presented their information.  The 
team plans to continue encouraging their community 
to be aware of the importance of taking care of pets.


The team “We R the Champions,” from Vilseck High 
School in eastern Bavaria, built upon knowledge and 
experience they had gained in real life and applied 
to their virtual invention.  They were recognized for 
attempting to create a safe way for drivers and pedes-
trians to listen to music without using ear-covering 
devices, which distract the user from hearing and pro-
cessing their surroundings.  The team was inspired by 
a rule forbidding drivers and bicyclists on the installa-
tion from wearing earbuds and they hoped their inven-
tion could make it safe for people to enjoy music while 
travelling on post.


The deadline for registration is December 16, 2011.  
Teams can schedule an orientation for students 
by contacting Nicole Forrester at eCybermission:  
Nicole.Forrester@ecybermission.com.  Additional infor-
mation is available at www.ecybermission.com.  


DoDEA Headquarters Personnel
Rose Chunik, Chief, Office of Safety and Security
Adam Bergstrom, Program Manager, Antiterrorism
Jennifer Jones, Program Manager, Physical Security
Kim Perino, Program Manager, Emergency Preparedness
Donald Golaszewski, Program Manager, Safety and 


Occupational Health
CSC Safe Schools Newsletter Editorial Staff


Sarah Markel, E.J. Brletich, Brian McKeon, Bert Garcia


The material herein is presented for information purposes 
only and does not constitute official policy of the Depart-
ment of Defense (DoD), or the Department of Defense 
Education Activity (DoDEA), nor does it constitute endorse-
ment by DoD or DoDEA of any non-federal entity or its pro-
grams.  All comments and questions should be directed to 
safeschools@csc.com.
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DoDEA Students Display Resiliency
Although it can be difficult for students moving to a new location to re-establish themselves, DoDEA students often 
develop two attributes that are highly valuable later in life.  They understand how to look beneath the surface and 
view people from other cultures or backgrounds as interesting individuals, and they demonstrate the resilience 
of character needed to overcome temporary adversity.  This personal resilience is a cross between perseverance 
and self-knowledge.


Some DoDEA graduates have noted that the experience of adjusting to new school settings provided a life-long 
advantage in adjusting to new situations in college and the workplace.  As one former DoDEA student put it, “Even 
though we cannot measure them, there are intangible benefits to growing up with exposure to the Mona Lisa.”


Several impartial observers have commented on the resilience of DoDEA students.  
During a visit to Ashurst Elementary School at Quantico Marine Corps Base, bullying 
prevention expert Trevor Romain noted, “With military kids the amazing thing is their 
resilience.  We want to tap into that so they can take care of not only themselves, but 
also their buddies.”


During his interview on the DoDEA Office of Communications Chat Room, former Chair-
man of the Joint Chiefs of Staff, Colin Powell, noted that all three of his children had 
transitioned several times between DoDDS schools and U.S. public schools.  He related 
the following anecdote to describe the resilient character of DoDEA students: a young 
child from an Army family went to a civilian school for the first time.  As the teacher 
explained to the other children, “Johnny’s parents are in the military so he has to find a 
new home every few years,” Johnny interrupted the teacher and said, “No we just need 
to find a new house, we’re always home; home means family.”


Former Secretary of Defense, Robert Gates, emphasized the same characteristic resiliency, as well as integrity 
and courage, when he addressed the graduates of Kaiserslautern High School in June 2010.  And First Lady, 
Michelle Obama, applauded similar qualities of DoDEA students when she addressed the 2011 graduating class 
of Quantico Middle/High School.  


“You already know how to navigate different cultures.  You already have a skill set that so many 
employers are seeking, one that will position you for success both in the career you choose and the 
life you build for yourself with your family.  So I have to tell you, I am in awe of you.  I’m in awe of how, 
dealing with the stresses of military life has actually strengthened your family bonds, rather than 
weakening them . . . spending time apart has actually brought you even closer together.”
				    -- Michelle Obama, Quantico Middle/High School, June 3, 2011


Several DoDEA schools have implemented formal programs to assist students in cultivating resiliency and making 
a smooth transition to a new school.  In Vicenza, student ambassadors escort new arrivals around the school and 
check in with them for the first three months.  At Yokosuka Middle High School, the student Dragon Core intro-
duces new students to current students and accelerates their integration into the school community.


DoDEA students continually set an example for adults by demonstrating resiliency and maturity as they endure 
sacrifice and transitions, learn to accept new friends, and explore new cultures.  To share your strategies for help-
ing students cultivate resiliency, or to find additional tips on programs that have worked at other DoDEA schools, 
contact safeschools@csc.com.  


Safe Schools Planning
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Most school administrators are aware that the rate of suicide among students in U.S. public 
schools has tripled over the past four decades.  Public education efforts have succeeded 
in raising awareness that specific groups such as gay, lesbian, bisexual, and transgender 
(LGBT) youth are at heightened risk of committing suicide, but one demographic subset — 
Hispanic females — is often overlooked and is particularly at risk for attempting suicide.


Suicide rates for the general population of high school youth appear high: 13.8 percent considered and  
6 percent attempted suicide.  The Centers for Disease Control and Prevention (CDC) reports, however, that  
25 percent of teenage Hispanic females considered suicide and 15 percent, more than 1 in 7, attempted.


A study published in the journal American Psychologist cited the conflict between traditional family expectations 
and American cultural pressures as a particularly intense source of psychological stress on Hispanic female stu-
dents.  Researcher Luis Zayas, Ph.D., of Washington University in St. Louis Missouri, who has published numer-
ous studies on Latina suicide, compares the conflicting cultural pressures to a dance:  “A more apt description 
might be that of an intricate dance that she must learn to bring together the many cultures and identities that she 
encounters while the ground is shifting beneath her feet.  It is an integration process . . . a transitional process 
of bringing two or more cultures together in forging her identity.”  (Latinas Attempting Suicide, page 135.)


Warning Signs
Youth contemplating suicide often feel worthless, alone, and may believe they are a burden on their parents.  They 
sometimes feel misunderstood by their peers and adults.  They are often ultra sensitive to criticism, scared to make 
mistakes, feel unable to cope, and believe these feelings will last indefinitely or that nobody can help them.


While several risk factors such as depression, mental illness, alcohol or drug abuse, a sudden loss, or a life event 
can leave a young person at risk for suicide, these factors are not always obvious.  The following indicators, how-
ever, are observable behaviors that teens may exhibit when contemplating suicide:
	 Lack of interest or variations in energy level.
	 Dramatic changes in eating habits or sleep 


patterns.
	 Loss of concern about personal appearance.
	 Increase in anxiety or anxiety-related illness 


(headaches, stomach aches).


Prevention Resources
The National Association of School Psychologists recommends that individuals take the following actions to help 
prevent a youth from committing suicide: remain calm, ask the youth directly if he or she is thinking of suicide, and 
listen generously.  Avoid sounding judgmental or leaving the youth alone.  Remove any means of self harm, and 
seek help.  


The Office of the Secretary of Defense (OSD) distributed the Signs of Suicide (SOS) program to DoDEA schools.  
The SOS program teaches students that if they learn a friend is contemplating suicide, they should acknowledge 
their friend’s pain, let the friend know that they care, and go with their friend to tell a trusted adult.  For information 
about SOS visit www.MentalHealthScreening.org.  Additional OSD resources on suicide prevention are available 
from www.armyg1.army.mil/hr/suicide/default.asp and www.militaryonesource.mil (see menu on the left).  


Education Issues


Study Emphasizes Suicide Risk among Hispanic Females 


	 Preoccupation with death, dying, or suicide.
	 A sudden elated mood following a period of 


depression.
	 Increase in risky behavior: alcohol or drug use, 


or risky behavior such as driving recklessly.
	 Exit behavior: giving away prized possessions, 


writing a will, saying good-bye.
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Cybersecurity


Digital cameras and phones automatically add metadata to photographs.  These metadata include the date and 
time the photo was taken, the camera model and settings, the original photo thumbnail, and in some cases, even 
the geographical coordinates of the location where the photo was taken.  This information, when posted online, 
can unintentionally reveal personal details about individuals which in turn, can make them vulnerable to online 
snooping and various other types of predatory behavior.  


Automatic metadata is called EXIF (for Exchangable Image File format).  It differs from the type of metadata which 
users choose to add to their photographs for cataloguing purposes.  For example, artists add metadata in order to 
maintain copyright of their images.  While there are many reasons a private person may find metadata useful, for 
personal security purposes, all EXIF metadata should be removed before loading images onto the Internet.


Removing metadata sounds complicated, but it is quite easy.  The simplest approach is to adjust the camera set-
tings, especially on phones, so that geographical data is not recorded.  For personal computers, there are several 
software programs, including some “freeware” which, once installed, will remove metadata from photographs 
automatically.  The quality of these programs ranges.  Check user ratings and consumer reviews to determine 
which program to download.  Some of the better metadata removal programs also perform other “clean up” tasks 
to jpeg files to maintain image integrity.  Such programs can be found by entering the terms “removing EXIF from 
photos” into an online search engine.


Users of photo editing software can remove metadata manually, though the process is slightly more time consum-
ing.  To understand the specific commands needed, it helps to think of the information in electronic images as 
layers of information stacked like pancakes on a plate.  Deleting the layer beneath the visible image, or consolidat-
ing layers to make the file suitable for portable devices or the Web, discards any unnecessary information such as 
the metadata.  Two ways to remove EXIF in recent versions of Adobe Photoshop are:


1.	 Select and “copy” the image.  Open a new document (Photoshop will suggest a new document with the 
exact dimensions of the clipboard).  Paste the image in the new document.  Select the “Flatten” command 
from the image menu (or image palette) to squash the layers of the image together, and “Save” the file.


2.	 Select “File.” Click “Save for Web & Devices.”  As long as the “Metadata” is set to “None,” the extraneous 
information is deleted automatically.


According to a study conducted in 2010, approximately half of all 
social networking sites remove metadata for users when they upload 
photographs.  Some sites only remove metadata from thumbnail 
images and allow it to remain on full sized images.  Users should err 
on the side of caution and edit their images even before uploading 
to the sites which claim to remove that information.  Check images 
once they are posted online to ensure the data is deleted.  


Even without metadata, the photos themselves can contain reveal-
ing information.  Look closely at any photo before uploading it to the 
Internet to ensure that nothing is revealed inadvertently, such as 
license plate numbers, house numbers, street signs, or identifica-
tion badges.  It does not take much information for a predator to 
create a profile based on a few scraps of data.  


How to Remove Identifying Information from Photos


Sometimes images in the background of a 
picture can reveal the location.  In the image 
above, the well known mural identifies this 
elementary school.  Hover the cursor over 
the picture for the name of the school.







6


Prevention Programs


CDC Creates Concussion Prevention and Awareness Program
According to research conducted by the Centers for Disease Control and Prevention (CDC), the rate of concussion 
among student athletes rose by 60 percent between 2001 and 2009.  The activities most commonly associated 
with head injuries in this study include football, bicycling, playground activities, basketball, and soccer.


In response to these findings, which were gathered from data submitted by 66 U.S. 
hospitals, the CDC developed the “Heads Up: Concussion in High School Sports” initia-
tive and materials.  Heads Up provides coaches, parents, and student athletes with 
important information about how to recognize the symptoms of concussion.  Partici-
pants learn how to respond to head injuries on the sports field and how to develop a 
pre-season “action plan” for determining when it is appropriate for an injured student 
to return to the game.


Because medical definitions of concussion, also known as Mild Traumatic Brain Injury (MBTI), have evolved over 
time, community education is an important component of the Heads Up Program.  The term “concussion” formerly 
implied a brief loss of consciousness with no actual brain damage.  That definition has changed dramatically 
in recent years.  The CDC now recognizes concussion as involving “any temporary impairment in brain function 
without necessarily losing consciousness.”  A student who experiences double vision after a head injury is now 
classified as “mildly concussed.”


Signs that coaches, parents, peers and bystanders 
should look for in students include:
	 Appears dazed or stunned.
	 Is confused about assignment or position.
	 Forgets an instruction.
	 Is unsure of game, score, or opponent.
	 Moves clumsily.
	 Answers questions slowly.
	 Loses consciousness (even briefly).
	 Cannot recall events prior to the impact.


The brain is a complex organ and a concussion affects each person differ-
ently.  The Heads Up program offers general warning signs for coaches, 
but the foregoing list is not exhaustive; additional symptoms may be 
experienced.  Program literature also describes subtle symptoms such 
as increased sensitivity to light and sound which athletes may experi-
ence after a head injury but may not be apparent to a bystander.  The 
bottom line is that “if something doesn’t seem right, it probably isn’t.”


While no athlete wants to sit out the game, it is important for student  
athletes to report concussion symptoms to coaches and teachers.  Some 
of the signs of concussion are also indicators for other health concerns such as heat injury, dehydration, and over 
exertion.  The Web site for the Heads Up program offers a range of promotional materials including posters, wallet 
cards, t-shirts, and booklets to assist in creating a successful concussion prevention program at the individual 
school level.  For more information, visit www.cdc.gov/concussion/HeadsUp/youth.html.  


The signs that athletes themselves should be alert 
to, and report to coaches, include:
	 Headache or feeling of pressure in the 


head.
	 Nausea or vomiting.
	 Balance problems or dizziness.
	 Feeling sluggish, hazy, or groggy.
	 Concentration problems.
	 Confusion.






HOLIDAY SEASON GUIDELINES

FOR SCHOOLS AND THE WORKPLACE

SCHOOLS -

Schools can display holiday-themed religious symbols during the holiday season but only so long as the display of those symbols is part of some legitimate instructional plan by the school. The display of the symbols for the purpose of endorsement, favoritism or proselytization is, of course, excluded. Schools can hold holiday programs which include the singing of explicitly religious songs and the use of explicitly religious themes, for example singing "Silent Night, Holy Night" in front of a nativity display. However, this can be done only if the program is part of an educational curriculum which is designed to explain to students the religious and cultural heritage of the date in a "prudent and objective manner." Florey v. Sioux Falls School District, 49-5, 619

F.2d 1311 (8th Cir.), cert. denied, 449 U.S. 987 (1980



Schools may include specifically religious aspects to the observance of or teaching about religious holidays. Thus, teaching about the history of Christmas or Hanukah can be accompanied by Christian or Jewish symbols, for instance. As District Judge Irenas noted in Clever v. Cherry Hill Township, F.Supp. 929 (D. N.J. 1993), it would be very difficult to teach such subjects without religious symbols ever appearing in any fashion.



FEDERAL BUILDINGS

If the religious symbols are displayed alone, it is an unconstitutional violation of the separation of church and state.

The decision in Allegheny v. ACLU, 492 U.S. 573, July 3, 1989, the Supreme Court found that crèche (nativity scene) standing on the grand staircase of the Allegheny County Courthouse in Pittsburgh was impermissible. On the other hand, if there are enough secular symbols displayed in conjunction with the religious symbols, then the display is constitutional. In the decision of Lynch V. Donnelly, 465 U.S. 668 (March 5, 1984), the Supreme Court has ruled (known as the "plastic reindeer rule") that the addition of plastic Santas, reindeer, and other such decorations suddenly make a plastic nativity "acceptable." If a privately sponsored religious display is placed in a public/government building, then the display must be temporary and be accompanied by a disclaimer from the government. In addition, the public/government building must also be open to all forms of speech with no regulation of content. Thus, if the government permits a Christian church to erect a nativity display, it must also allow a Jewish synagogue to put up a menorah, a freethinking group to display a sign opposing violations of the separation of church and state, and the KKK to erect a large cross [Capitol Square Review Board v. Pinette, (94-780), 515 U.S. 753 (1995).




