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Assessment Literacy and You
S _ The next few pages will provide information on assessment types, assessment

terms, purpose of assessments, and a chart showing all the assessments
currently used system-wide by DoDEA.

Data

i,
Al ﬁ Lgb{i

1184@ ‘ms or items of

T d

eS| artlcularly as

f

A collection of organized mformatlon individual facts, st
information. This may consist of numbers, words, or lm
measurements or observations of a set of varlables

h "

Assessment

ment, often admﬂls'ei’e on
‘;%1““ ents'

B
e the test-takers' or res “‘tf(%;"

paper or on the computer intended to - ,
@I s, or classification in many %‘;méi‘"q
' |

(often a student) knowledge, skills, api

b

fields. The measurement that is the goal of testihe vsﬁealled a test score, and is
“a summary of the evidencely W ortained in an exa

of a test that are related to th g “’“

e i uct or constm’%ﬁcft\‘sabeing measured.""!
Test scores are interpreted wit ﬁﬂ&w 0,4 horm or e ‘terlon or occasmnally
both. The norm may be establis ' , nde en en l stical analysis of
a large number of. subJects.

)

mipi “Mﬁ% wmi'med in a consistent

A 1&) proport1on of formal testing is

I

T Eortant consequences for the

h stakes test. :

il rdﬁﬁ\ese are often colloquially referred
; tl Iuestlo | rased as a question; it may be such
L mw ig‘s 5 true/f tement or a‘task that must be performed (if a

| performanw - l’l ks p,S’C)
| ] {mﬂ!.

(!
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Alternative Assessment
Many educators prefer the description ' assessment alternatives" to describe

nced

light require
to a problem,
ork rather than
and instructor

alternatives to traditional, standardized, norm- or criterion-ref
traditional paper and pencil testing. An alternative assessment:
students to answer an open-ended question, work out a sqli
perform a demonstration of a skill, or in some way prod
select an answer from choices on a sheet of paper. P@ ol

‘Uses of alternative assé"{sﬁ“ﬁ‘\ent data

Approprrate [N éﬁ b‘%”’propnate
* providing rich feedback to teachers, g"%""", v

leading to improved learning outcome’s||

for students

* use the results to evaluate their

student’s performance in thegr own

Q

Criterion- refelr @}Fﬁd test y
A test in wh}ﬁm?&: }M} ( HHltS can be Uge N gegrmineg student's progress
as i%w':ﬁ“ of a%ézr [jme! of ce is compared to an expected
ery ina cd‘%ﬁr{t‘ey han to other students' scores. Such
' Sl t the student was taught and are
=of designated objectives of an
o W@@:g?standard of performance
;. ]Pg score for the'test. Scores have meamng in terms of

L“o'h m,
St
o gJJrn ll4l|r i N

L
iterion- referenced tests involve a cutscore, where the
eir score exceeds the cutscore and fails lf it does not

numbers,"and the cutscore may be that students should correctly answer a
minimum of 80% of the questions to pass.
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Uses of criterion-referenced data

["Appropriate ' Not Appropriate

* used to assess mastery -

* used to rank students or schools
based on their scores '

*To find out how much students know
before instruction begins and after it
has finished.

*To determine whether each student
has achieved specific skills or
concepts.

*Each individual is compared with a
preset standard for acceptable
achievement. The performance of
other éxaminees is irrelevant.

Diagnostic assessment

Approprlate

* used to assess students stre ,
areas of concern {
* used to inform instruction

a

@ﬂff] m‘m

) ﬂ%ormance is compared to that of a
Will not fall evenly on éither s1de of

g

i Ejbﬂ

Not Appropriate

* use to determine the effectiveness
of educational programs

* to provide diagnostic information for
individual students

*Percentiles and standard scores, for

dlsperse ave

a bell curve, with some students student growth. They only show
performing very well, most performing | relative standing compared to others,
average, and a few performing and this relationship does not
poorly). necessarily change as students

* determine individual performance in | progress through school
comparison to others

crage student scores along | example, are not intended to measure.
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g 7 Performance-Based Assessment |
Direct, systematic observation and rating of student performance of an

educational objective, often an ongoing observation over a period of time, and
typically involving the creation of products. The assessment may be a
continuing interaction between teacher and student and should 1deally be part
of the learning process. The assessment should be a real wor@a pe.formance
ent of the

il
‘ ﬁ’[ 10 a aidin .
objectivity. Estabhshment of a clear purpose for the @lﬁ; ll @l‘l{iﬁ'% cted during the

assessment is a test of the ability to apply knowledge in a real-ljfe e

o
assessment before the assessment is undertaken. P 1o <
i "x. .
RHﬂs etting.

Uses of performance base K

Appropr1ate

* providing rich feedback to teachers, gpTanking or sorting student”‘sljl}ﬂjl" ‘
leading to improved learning outcomé - g
for students
* use-the results to evaluate their
student's performance in thej
classrooms and then tailoring
instruction in areas of weakn

ﬁm L to determme the degree.
- ol T ng task, and which
l{@ent does not know or is unable to

a\ ching and learning.

'- "' teachers and students durmg

are able
Xask that the
ite steps for3 :

c_é

_ent usually implicates a written document, such as a test, quiz,
"mal assessment is given a numerical score or grade based on

.r,§
student performance whereas an informal assessment does not contribute to a

student's final grade.
An informal assessment usually occurs in a more casual manner and may

- \‘> include observation, inventories, checklists, rating scales, rubrics, performance
N and portfolio assessments, participation, peer and self evaluation, and
discussion.
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A specified point on a score scale, such that scores at

Distribution (Frequency Dlstnbutlon) “N

DoD Education Activity ~ October 2008 6

Average. |

- A general term applled to the various measures of central tendency. The three

most widely used averages are the arithmetic mean (mean), the median, and
the mode. When the term "average" is used without de51gnat1on as to type, the
most hkely assumption is that it is the arithmetic mean.

Cut Score
interpreted or acted upon differently from scores b

Cohort ‘_
A group whose progress is followed by means.o
points in time. i

|

il

%&—\ =3
=

z! ﬂ@w N
fil b of individuals to sh%w

A tabulation of the scores (or other attrlb aferg
Jithin the range of each

the number (frequency) of each score, or
interval.

Grade Equivalent aﬂsg«d
A score that describes student .Eh%fﬁstatlstlcal
performance of an average stude e level%zls @! lsrade equivalent

score of 5.5, fo f ple, might indi “Udent score is what could
s;uu i }

be expecte m}ﬁ@
e
; lL |

the fifth g

across gfac ‘~.
June of t qﬁ“@“’ H

14 be used to evaluate student strengths and

e
,m

i
h

| i}fﬁ a test to determme the proportions of students
l(

Jﬂﬁfﬁ"ﬁqblems with the test's validity and to possible bias.

W

scores. &

Median
The point on a scale that divides a group into two equal subgroups. Another

way to represent a group's scores with a single, typical score. The median is not
affected by low or high scores as is the mean. (See Norm.)




" Mode ‘
w The score or value that occurs most frequently in a distribution.

Norm
A distribution of scores obtained from a norm group. The norm 1s the midpoint

(or median) of scores or performance of the students in that
percent will score above and fifty percent below the norm. Q

Normal Curve Equwalent

Percentile
A ranking scale ranging from a low of 1 to'
score. A percentile rank indicates the percery
obtaining scores equal to of% than the test ta
does not refer to the percen% ‘tﬁﬁ

the test-taker's standing relat1 e «dm

7a reference or norm group
core A percentlle score

Percentile Rank i

4;?% Speci MIW@ Wistribution that fall
m Sometlmes the percentage is
mt sometimes the percentage is
ﬁﬂ‘%gpomt Percentile ranks indicate the
\W[@anson to other pupils. The

"in a particular norm group who

y elrcen tile rank
o ‘W“ (148 ”go /&, s

a partlcul ‘ﬂg " it me “ b he. scored better than 70 percent of the pupils in the

Quartile jslo) ,
be above, "at L"or below a quartlle A score can be within two quartlles There is
not fourth quartile. Many people have the misconceptions that since there are
four quarters that there should also be four quartiles, but this is not the case.
Quartiles are points, not areas, so there are four areas divided by the three
quartiles, but there are not four quartiles. '

(T
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Reliability
The measure of consistency for an assessment instrument. The instrument

should yield similar results over t1me with similar populations in similar
circumstances.

Sampling y
A way to obtain information about a large group by examinr@*‘j‘}d‘w S
randomly chosen selection (the sample) of group memb fithe sampling is
conducted correctly, ;{@é )g(ﬂroup as a whole.
Sampling may also refer to the choice of smaller taﬁ' “‘ﬁbﬁ dses that will be
valid for makmg mferences about the student's %?rﬂg

ance in lm NI"‘“

of tasks.

Scale Scores _
Scores based on a scale ranging from 001 to+ e scores are useful in

comparing performance in orpﬁ subject area acig:
and other large populations, @’ i

‘e‘qally in monitorg @
’l*f @iﬂq, 1{\‘
N .y
A score to which raw scores ar @ ed by numer1@a@3‘%§nsformat1on (e.g

Al

conversmn of raw scores to pert

test.

a distribution of scores. The most
uency distribution. It is equal to the
- j,ce The more the scores cluster

measurement is usually estimated from group data.
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Stanine Scores
Stanine scores are normalized standard scores with a range of 1 to 9, a mean of

five, and a standard deviation of two. Like percentile ranks they are status

scores within a particular norm group. The first stanine is the lowest scoring
group and the 9th stanine is the highest scoring group. Advocates of stanine
reporting site the fact that the single digit scale is simple and«oRyenient to

5. However, a pupil scormg at the 59th percent1l§_ Whi

i,

ard error of measuremenﬁ%

width of the stanine band exceeds the sgﬁax 0
s that thex is evidence that s

reservation about the use of stanine s‘%’%.
development in the elementary schools 15 re va W‘ 1n subjects such as
reading in which the pupils have many oppo q%@\ 1“% : or advancing "on their

own" than they are in subjegt Rg}uch as mathema ' '"' in which pupil progress is
more rigidly controlled throug

curriculum.

T-Score
e g !nnlgl. .

/3 derived sco) ﬂ@q ) @%ﬁm}e having

eviation W%ﬁ“ lihis W?il{’f

dM ]!';1‘_;1 . \LZM 3§
Triangu 5@% %‘5 | |
Tr1angulat1§§) d esis and integrated analysis of data
5

R Enda
el Tﬁmde

g&?m mc”@ aking. It is a powerful tool that

oral ﬁ,lﬂip_;;]p%ict ldentlfy areas for lmprovement

Note evidence that supports/refutes
o ldentify and gather more data, as needed
o Select most promising hypotheses
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Adequate yearly progress (AYP)
A provision of the federal No Child Left Behind (NCLB, 2001) legislation

requiring schools, districts, and states to demonstrate on the basis of test
scores that students are making academlc progress based on tesmfcores Each
eclﬁc plan for

monitoring AYP.

Aggregation y
The total or combined performance of all student

z’

| Assistive technology

nses or products

rather than choos rresponse fro %'

e egh
gq [; !ﬂ &"ﬂ “tm Also considered
vsub;ectlve “”‘ ’ M
u'

| |
ol SlubJectwe as siles sm ﬁr Ibih i‘fmom@ﬁm”*of questioning Wthh
wv "““*1”14 i 1?

may haveﬁ < 'than 6 ']w’%»orrect ansy
the corﬁe,’_'é@; ). {3} %ctwe questiens include extended-response questions

s e,
He i \,‘ 5
l% !‘Z‘Le}nn lg{m : i%hiﬁ
2d fgr”td 'ﬁ{“a‘l‘ls ng teachmg and learning activities, and assessment
‘ \Eﬁ%’:ﬁ the learning outcomes intended in a way not
d in tr ﬂd}ﬁ“’onal lectures, tutorial classes and

$and Ta;ng?‘|!|‘2007) Constructive alignment was devised by
ggs and represents a marrlage between a constructivist

Outcomes (IE0s) and assessment criteria, and the use of criterion based
assessment. There are two basic concepts behind constructive alignment:
Learners construct meaning from what they do to learn. This concept derives
TN from cognitive psychology and constructivist theory, and recognizes the

) importance of linking new material to concepts and experiences in the learner's
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o memory, and extrapolation to possible future scenanos v1a the abstraction of

’ » basic principles through reflection.

RNy The teacher makes a deliberate alighment between the planned learning
activities and the learning outcomes. This is a conscious effort to provide the
learner with a clearly specified goal, a well designed learning activity or
activities that are appropriate for the task, and well designed assessment
criteria for giving feedback to the learner. '

Disaggregation : _
The collection and reporting of student achlevement rE: particular
subgroups to ascertain the subgroup’s academic pre@ g
it possible to compare subgroups or cohorts. ‘

Lexile
A Lexile is a standard score that matche§ ’
difficulty of text material. A Lexile cah]} ‘M'
a student can read with 75% comprehensig i
comprehension level as offering the reader

yet still offering a challengey,

Rubric
In general a rubric is a scoring

) implies that a rule defim’ng the ¢
e evaluation. A %ﬁ“ n be an exp

€ sé“ nssments A rubric
ment %’W stem is followed in
ormance
characterls v o ”"’”‘ ing to a p

eL. ”I ,
}Jahtles of B 'mance ona ratmg scale or the

o

w——o-ﬂj“"_:i

4

n,l

gs'—::

makes ex ¢
deﬁn]tl]éH?{f@j% single s @Q

A

*:;:Efﬂ

f%- tt expe cte@l
K

LH’ ‘E‘ l}aﬁﬂlm |

sponsa o .
k‘ﬁ 1 I;, A
,Lor an}ﬂj i or nee o 1dea The students are expected to
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The definitions in this glossary were derived from several sources, including:

1998. Understanding Test Scores: A Handout for Parents. Retrle,vgd October 2,
2008 from http://www.teachersandfamilies.com ) Wﬁ’h‘
@ L

Useful Terms Retrieved October 2, 2008 from
http://www.newhorizons.org

2003. Glossary of Assessment Terms and Acron
from http://www.ccsso.org

2006. ERIC Digest, "A Glossary of Measurekmg
Retrieved October 2, 2008 from eric "e““‘f '

.

2006. Glossary of Assessment e

s

2008 from http:// ags. p3

, 2008 from http://www.niu.ed

A 3 3 3
: . Transformative Assessment. Association for
Curriculum Development, 5.
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VISION: Communities committed to success for ALL students!
MISSION: To Provide and Exemplary Education that Inspires and Prepares All DoDEA Stadents

for Success in 2 Dynamic, Global Environment.

DoDEA Extetnal (System-wide) A
For School Year 2008 - y

Norm-Referenced
(TerraNova)
Reading Proficiency S;;I
”> U.S. History EOC All Enrolled Students
- ***Formgn Langua
Proficiency Te, ) @l All Enrolled Students
Levels I &.&hﬁ R |
PSAT 'ﬂﬁjjﬂ@ L ‘ :
Preliminary % | L el P ‘ X | X
X
Voluntary
Voluntary
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