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Chicken Starts with Ch/

Pointing at a sign, three-year-old José
tells his mother, “Target, Target, 1 want

to go there. Mommy, buy me some new
crayons.”

Four-year-old Charlie points at the license
plate: “Z, N ...

In the school cafeteria, five-year-old LaTasha
shows Jamaica the milk container and '
announces, "l can read this. See, M-I-L-K.”

hildren's initial encounters with written
language occur within their social and

cultural world, mostly in the form of environmental
print (Goodman 1986; Teale 1995; McGee & Richgels
2000). Environmental print (EP) is defined as “print and
other graphic symbols, in addition to books, that are
found in the physical environment, [such] as street
signs, billboards, television commercials, building
signs” (Harris & Hodges 1995, 73).

A multitude of environmental print exists in our sur-
roundings. It is important to note that more is found
outside school than in school (see “Environmental
Print—Everywhere, from A to Z"). Children’s daily inter-
actions with environmental print offer them opportuni-
ties to learn about functions of written language. For
example, a child quickly learns about STOP signs when
the family car stops repeatedly at them.

What does research say about
environmental print?

Young children often rely on contextual clues (i.e.,
shape, color, size, number, and letters/words) in
environmental print to assist them in understanding its
use and meaning. For example, McDonald’s familiar
arch shape and golden color—and possibly its big M—
create a meaningful context for children to recognize
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Kindergartners Learn through
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the McDonald's logo as signifying a favorite place to eat.
Children’s ability to recognize print independent of its
logo context develops later than knowledge about print
functions (Goodman 1986). This knowledge about print
is the foundation of children’s successful reading and
writing (Adams 1990; Chall 1996; Snow, Burns, & Griffin
1998).

Because children have concrete and personal connec-
tions to environmental print, its use in classrooms can
make reading and writing experiences meaningful and
developmentally appropriate (IRA & NAEYC 1998). 1t
can stimulate children's interest in print and reinforce
their understandings of print functions and conventions
(Christie, Enz, & Vukelich 1997; Neuman & Roskos 1997,
Roskos & Christie 2001).

In the community, children interact with environmen-
tal print for personally meaningful purposes, such as
recognizing the sign for their street. At school, print in a
book does not always present a direct connection to
children’s lives. A book about the beach, for example,
holds little personal meaning to children who have
never walked in the sand. Furthermore, regardless of
socioeconomic status (Heath 1983; Purcell-Gates 1996)
and home languages (Teale 1986; Xu 1999), all children
are exposed to environmental print, although the
amount and type vary.

In this article, we share how Amanda, as a kindergar-
ten teacher, engaged children in conversations about
environmental print and thus made literacy learning
more meaningful and personally connected to the
children’s outside school experiences.

Shelley Hong Xu, Ed.D., is associate professor of teacher
education at California State University, Long Beach. Shelley
has done research on emergent literacy of diverse students.

Amanda Lynn Rutledge, B.S., Is a kindergarten teacher in
Odessa, Texas. This is her third year of teaching.

Ilustration ® Diane Greenseid.
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The classroom

Amanda taught an all-day kindergarten class with 16
native-English-speaking Latino and African American chil-
dren in a Title 1 school. Most children had not attended
a child care program or preschool the previous year.

Daily literacy activities included reading aloud,
guided reading, sustained silent reading (88R), and
journal writing and sharing. The literacy-rich environ-
ment included posters, lists of children’s names, sight
words, books of different levels and interests, and
displays of children’s journal entries.

When Amanda enrolled in a graduate course in
January, Shelley, the instructor, introduced the use of
environmental print in literacy instruction (Xu 1998).
Amanda initially did not make a connection between
environmental print and her teaching until she noticed
Billy copying in his journal Happy Birthday from a
poster listing the birthdays of all the children in the
class. Billy's journal entry celebrated the birthday of his
friend José. Before he had often drawn pictures and

advertisements
{department stores,
supermarkets, etc.)

books, billboards (for
example, at road-
side, gas station),
building/store names,
bumper stickers

calendars, catalogs,
comics, coins/bills,
containers (for ex-
ampie, milk carfons,
soda cans, tooth-
paste tubes), cou-
pons

Courtesy Amanda L. Rutledge

data, directions

ecumenical puklications, enter-
tainment materials (for example,
movie posters, programs for
performances, concert tickets)

flyers, fortune cookies

greeting cards, grocery/shopping
bags

hote! toiletries
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instructions (such as for assem-
bling furniture, operating a
computer, taking medicine)

journals, junk mail
keyboards, keys, kitsch

labels (for example, classrooms,
public facilities), license plates

magazines, maps, menus

written strings of
letters in his
journal, but he
never seemed to
like writing. After
noticing Billy's
journal entry,
Amanda won-
dered if environ-
mental print
would also help
other children
learning about
writing.

Because children have
concrete and personal - |
connections to environ-
mental print, its use in
classrooms can make read-
ing and writing experiences
meaningful and develop- -
mentally appropriate.

Gathering environmental print items

Amanda first brought to class a granecla bar wrapper
and some other environmental print items and pasted
them on an EP board (Christie, Enz, & Vukelich 1997)

name tags, newspaper
headlines

office supplies
photocopies

posters, price tags, public
notices, programs for
performances

quilts, guotes

recipes, receipts, road signs
(for example, Detour,
Speed Limit 30, Yield)

snack bags, stationery (writ-
ing paper, psncils, crayons,
etc.), street names

telephone books, tickets (for con-
cert, bus, etc.), TV Guide

utility bills
vacation liferature/souvenirs

Websites, wrappers (for instance,
for foods, household items)

yard sale signs
700 brochures
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labeled We Can Read. The . e e g

children, however, paid little
attention to most items except
for those they recognized. Lack
of interest in the teacher-created
board made Amanda realize that
she needed to actively involve
the children in collecting EP items that were familiar
and meaningful to them.

During a walk to the school garden three blocks away,
Amanda directed the children's attention to the STOP
sign at an intersection. She explained, “The words we
see along the street, like stop, are environmental print.
The words we see in a supermarket, like pull and push
on the door or Apple Juice on a bottle, are environmen-
tal print. The words we see in your house, like Corn
Chex on a cereal box, are also environmental print. We
can see all kinds of print around us in the environment.”

When they got back to the classroom, the class
gathered in front of the We Can Read board. Amanda
continued, “Juice boxes and cereal boxes are environ-
mental print items. The words on them, like orange and
raisins, are environmental print. I want you to bring
your EP items to school. Look around your house, find
something you can read, and bring it to school—like
coupons, a magazine cover, bread bags, or an advertise-
ment for something you like. Also ask your parents to
save you a cereal box about this size [holding up a
cereal box]. Your cereal box will be your EP box. You
can keep your EP items in the box or paste them on the
EP board.”

Amanda also sent a note to the children's families:

Dear Families:

Please look around your house with your
child. Look for items with words that your
child can read, like milk on a milk carton. Ask
your child to bring these items to school. Also,
please send in an empty cereal box. Thanks.

— Ms, Rutledge

in the weeks that followed, the children brought in
items from home and hunted for others during school .
breakfast and lunch times. Some even went to their
friends in other grades or looked on the playground for
EP items.

The items that the children collected soon filled up
the We Can Read board. Amanda put individual
children’s EP boxes in an environmental print center,
After the children and teacher gathered environmental
print items that were uniquely meaningful to them, they
were ready for EP show-and-tell and group and class
word-logo matching activities.

46

. e as much By
writing as by reading.”

— Lord Acton
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Doing an environmental print show-and-tell

Unlike a traditional show-and-tell session in which
children focus on the physical features and sentimental
values of an object, during an EP show-and-tell, each
child reads or talks about the print on an item. The audi-
ence interacts with the child during the presentation.

Juan: | want to show you my Cheerios [pointing at the
cereal box logo].

Amanda: Juan, can you tell me the chunk we are
studying? Remember, we've talked about how two
consonant letters come together and make one new
sound. The new sound is called a chunk.

Juan and others: C-h, /ch/.

Amanda: That's right! Any other words that have the
c-h chunk?

Reggie: Crunch in Cinnamon Toast Crunch has a c-h
chunk [holding up his cereal box].

Amanda: s the c-h chunk in Crunch in the same place
as in Cheerios?

Children: No, ¢-h is at the beginning of Cheerios. C-h is
at the end of Crunch,

José: Hey! Chunk has a c-h chunk!

In this example, Amanda encourages Juan and others
in the class to male a connectlon between the c-h
chunk in Cheerios and in other words the children know.
Such instruction on print knowledge is natural, mean-
ingful, and context embedded. Since the talk involved
their familiar EP items, the children had a strong sense
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of ownership for this activity. Amanda observed that
children who rarely participated in other literacy
activities were motivated to bring in their EP items and
eager to talk about them.

Doing environmental print word-logo
matching activities

While EP show-and-tell supports children in disasso-
ciating print from its concrete logo context, usually only
three or four children can show and tell about their
items within a 20-minute period. Because Amanda
wanted every child to have an opportunity to talk about
print, she decided to experiment with small group and

When Amanda selected words for the matching activi-
ties, she followed two rules of thumb. The first was not
to select too many words from a logo. She wrote just
one or two words in large print on individual three-by-
five-inch index cards. A logo usually does not have
much print; thus, the children were not overwhelmed
by many unfamiliar words. Instead, they could pay at-
tention to a few words during the matching activities.

As children became more familiar with the activities,
Amanda increased the number of words from logos and
also the number of logos from which she selected
words. She also involved children in selecting words so
they would feel a sense of ownership.

The second rule was to select a word to serve
multiple instructional purposes (see Table 1). For

whole class word-logo matching activities.

Table 1. Purposes for Selecting Environmental Print Words

Examples

Amanda selects the word chicken from a newspaper advertise-
ment because she has noticed that the children talk a lot
about Chicken Jane, a cartoon character in the PBS show
Between THE Lions. She wants the children to know the word.

Amanda highlights the word fortifla from a tortilla wrapper,
because the word designates a staple of many Latino house-
holds. The word holds important meaning for the children.

Amanda takes the word faf from “2 grams of fat” on a cracker
box because it rhymes with cat and hat which children have
learned from Dr. Seuss’s The Cat in the Hat.

Amanda cuts out the ward wheat from a Wheat Chex box
because it starts with the chunk w-h that the children are
currently learning. '

Amanda selects the word bréad from “Fresh and Hot Bread”
on a supermarket advertisement. She and the children have
talked about the word while reading Linnea Riley’s Mouse
Mess. Amanda wants to know if they can recognize the word
without seeing a picture of bread.

Amanda cuts out the word popcern from a popcorn bag. She
wants to use it as a springboard to introduce the concept of
compound words. R

Selecting the words
In this article we define

logo as a broad context in :
which environmental print To address
appears. To allow the
children to interact with a Children’s
variety of items in the EP interests
center and yet to conserve
storage space, Amanda
decided to keep only the
front of large items (for Children’s
example, tissue bo‘xes). She backgrounds
pasted small logo items
(stickers from oranges and
bananas, for example) on -
cards and then laminated Word families
them so the children could
use them over and over.

5 L e Phonics

- Duringan

~ environmental

: pl’int ShOW- : Sight words

“and-tell, each

-~ child reads or.

Compaund
words
Study fopics

Amanda chooses the word zoo from a bag of animal crackeré
because the word is related to the children’s study of zebras.
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example, Amanda selected the word chicken for two
purposes: (1) to introduce the written label for a farm
animal and (2) to help children learn a new word that
started with the chunk c-h.

Modeling

Amanda first explained to the children what a logo
card and a word card were.

Amanda: [holding up a word card] This card with the
word fruit is a word card. I've selected fruit from this
logo [holds up the Mixed Fruit logo]. A logo some-
times has many words and pictures. To match a word
card with a logo, find the word on the logo. Now, let’s
do one word-logo matching activity [places on the
easel a box logo containing the words Natural Fruit
Flavor, then holds up the word card for fruit]. How can
we find fruit on one logo?

Children: Look at the pictures [pointing at the box logo}.

Amanda: Yes, pictures can give us some clues. There
are some words on this logo. So where is the word
fruif? What other clues can we use?

Carole: A beginning letter!

Amanda: Right. What is the beginning letter for fruit?

Children: F.

Amanda: Fis our important clue. Let’s look on the logo
for the words beginning with £. [Children point at fruit
and flavor.] Do we need other clues?

Children: Look at other letters and sound out the word.
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Group word-logo matching

The group EP word-logo
matching activity involves a
small group of children. All
word cards and logos are in
two separate piles. Children
first pick up a word card
from one pile and then find
the matching word on a logo.

Amanda noted that her children used knowledge of
letters to find their words on logos. For example, Annie
picked up the word card corn and started searching
through five logos on the floor.

LaTasha: [pointing to the word card] You look at the
first letter. What is it?

Annie: C.

LaTasha: That's right. Then you look for words that
have a ¢ in the beginning {pointing at the logos on the
floor]. Here is one word with a ¢ [pointing at creamed
on a creamed-corn can logo]. Here is another word
with a ¢ [pointing at corn on the logo].

Annie: Now we have two words. But we are only looking
for one word. Right?

LaTasha: Right. Let's see the word on the card {putting
the word card next to the logo]. See, the word on the
word card has an n at the end. [Pointing at corn] This
word on the logo does not have an n at the end. This is
not the word. [t must be this one [pointing at the word
corn]. It says /k/-fo/-/r{-/n/.

Annie: Like the word horn.

gt g
[Ietter] longer, because

| have not had the time
. to make it shorter.

— Biaise Pascal

LaTasha: Yeah. They rhyme.

LaTasha was among the children who
could use a word’s initial letter to match
the word on the word card to the one on
the logo. She could also apply the strat-
egy of sounding out an unknown word.
She made her thinking process explicit
for Annie, who then made a connection
between the words corn and horn.

© Elisabeth Nichols

A logo usually does not
have ‘mugch print; thus, children

are not overwhelmed by many
'unfamlllar words '
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Billy: Hey, Maria, you are with me! See my logo [holds
up a logo for cheese crackers, where “Made with Real
Cheese” appears].

Whole class word-logo matching

During the whole class word-logo matching activity,
the class was divided into Group A and Group B. Each

child in Group A received a word card; each child in When Billy, Will, Rashand, and Brandy helped Maria
Group B received a logo. Those with word cards locked and Shawn, they provided powerful peer modeling and
for their partners with logos to match their words, and also demonstrated their knowledge about print in a
then each pair of children talked to the whole class meaningful context. The talks about print offered the
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about the words. If children
made mismatched partners, the
children and Amanda talked
about the print on the word card
and the logo and discussed why
the mismatch occurred.

For example, Maria held up the
word card with next to Shawn’s
logo of a tissue brand with the
phrase “White Facial Tissue.”

Amanda: Maria, what is your
word?

Maria: fw/-/i/-/th/—uwith. Like "1
am with you now.”

Amanda: Good! Where can you
find this word on Shawn's logo?

Maria: Right here [points at the
word white].

Amanda: What does this word
say?

Children: [sounding out white]
White. It is the color white.

Amanda: Are with and white the
same word?

Billy and Will: Yes. They have w,
h, i, and £

Amanda: Yes, they do, but look
again carefully. Are the letters
in the same order?

Rashand: With has h in the end.
White has e in the end,

Amanda: Great observation!
What is after w in with? What is
after w in white?

Brandy: I-t-h.

Shawn: Hit-e.

Amanda: S0 i, t and h in with are
in a different order when they
are in white. If the same letters
are in different orders, they
make up different words—like
no and on. Now, Maria and
Shawn, do you two need to look
for new partners?
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class multiple opportunities to learn about paying
attention to a whole word, not just part of it. Amanda
also seized the teachable moment to talk about the
letter order in a word.

Conclusion

Toward the end of the school year, we observed many
children beginning to link environmental print to words
occurring in their reading and writing activities. Billy
continued to use environmental print to support his
writing. For example, he copied No Parking from his EP

item to his journal, in which he drew a picture of a
supermarket. The phrase “No Parking” was written in
the no-parking zone in front of the supermarket. During
the class read-aloud of That's Good! That's Bad! by
Margery Cuyler, Mario yelled, “Oh, a zebra. That’s over
therel” and pointed to the word zebra in the logo of a
cake package on the EP board.

In Amanda’s classroom, environmental print was part
of the reading/language arts curriculum for early child-
hood and was used in conjunction with quality instruc-
tional materials, such as children’s books. It was inte-
grated into children’s quality experiences with reading,
writing, oral language, and explorations of the world.

Amanda alternated the ac-

Table 2. Environmental Print Activities

i Activity Explanation

i Labeling and Helps bring children’s familiar world to the classroom

j mislabeling and engages children in learning about words that label
your class- things. Introduce no more than 10 labels at a time for
room things and places in the classroom. Then put the labels

on incorrect items and places and ask children to put
them back where they belong. Encourage the children to
explain how they know where to put the labels. Gradu-
ally add other labels to the classroom. :

Environmental

print (EP)
alphabet book

Helps children develop alphabetic knowledge through
environmental print. Use words cut out of EP items for
each letter of the alphabet. An EP alphabet book may
focus on one subject (for example, fruits and vegetables:
A-Apple, B-Banana, .. .) or on one place (for instance,
things found at school: A-Alphabet, B-Books, .. ).

Word family
book

Helps children become familiar with commonly used
phonograms (word families or rimes) in the English
language. Use words cut out of EP items that share a
common word family—like make, bake, take, and cake.
Paste these words in an -ake word family book.

Theme book

Allows children to categorize information, learn about
words in meaningful ways, and write about something
connected to their lives. Create a theme book related to
a study topic. For nutrition, for example, children can

" create books for cereal/grains, dairy, vegetables, or
fruits. Children can cut out the logos in newspaper
coupons and supermarket advertisements and paste
‘them in the book. They then can write on each page to
describe the logos. ' : '
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tivities of show-and-tell and
group and class word-logo
matching throughout the
week. The children had
about 20 minutes a day for
environmental print activi-
ties, either in a whole class
setting or in small groups or
a combination of both.

The environmental print
show-and-tell and the group
and class word-logo match-
ing actlvities allow children
to have conversations about
print (Snow, Burns, & Griffin
1998) and to pay closer at-
tention to the print most
familiar and meaningful to
them. Such explicit talks, in
addition to reading and writ-
ing experiences, help chil-
dren learn about print, which
is the foundation of success-
ful reading and writing.

It is especially important
for children from diverse
backgrounds to engage in EP
activities because the print
from their environment helps
bridge the gap between so-
called school print and world
print. Furthermore, when
children speaking another
language bring in items writ-
ten in their native language
(for example, menus), these
items become rich educa-
tional resources with which
the whole class and the
teacher can learn about and
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appreciate others’ linguistic and cultural heritage. They
also learn how all languages serve similar social func-
tions and have similar conventions (Xu 2003).
Environmental print offers meaningful, familiar, and
powerful material for literacy teaching. Teachers and
children have easy access to most EP items. The activi-
ties deseribed In this article and in Table 2 are develop-
mentally appropriate for kindergartners and first-
graders, but some can be modified for preschoolers
(three- and four-
year-olds). For ex-
ample, instead of
teaching specific
linguistic elements
(like the /ch/ sound
or the gt phonogram
in caf), during show-
and-tell of environ-
mental print items,
teachers can help
young chiidren un-
derstand varicus
print concepts: words are used to label something, words
are read from left to right, and words serve different func-
tions. In so doing, we help young children develop basic
concepts of print, a solid foundation for early literacy.

The talks about print
offered the class multiple
opportunities to learn
about paying attention to

a whole word, not just

part of it.
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